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ABSTRACT 

This booklet suniarizes forty-two Initial Teaching 
Alphabet (i.t.a .) research reports* highlighting the lajor features of 
each study. With sinor variation* usually resulting fros an absence 
of complete inforaation* each abstract indicates the nuaber and type 
of students involved* their grade level* and how they were assigned 
to experiaental or control groups. The reading aaterials used by each 
of the groups* the coaparability and specific training of teachers* 
as veil as how they were assigned to classes are cited where 
possible. This inforaation is followed by a list of the evaluation 
instruaents used* the duration of the study* and the percentage of 
students who aade the transition to traditional orthography at the 
tiae they were tested. In each abstract* results are suaaarized with 
references to the administration of instruments or final observations 
based on the children's ability to read in traditional orthography. 
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i ta RESEARCH ABSTRACTS • 

J R Block. Executive Dtrector 
I t a Foundation 

InttoducUon: In an effort to summarize the 1 1 a research results, the 1 1 a Foundation regularly abstracts alt 
available 1 1 a studies using control groups We have attempted to follow a standard format, highlighting the 
major features of the study Obviously, m abstracting, one selects what he considers important and relevant 
In an attempt to compensate partially for possible bias, we have listed complete references in each case. 
When the study has been reported in more than one place, all citations are presented 

With minor variation, usually resulting from an absence of complete information, each abstract indicates 
the number and type of students involved, their grade level and how they were assigned to experimental or 
control groups The reading materials used by each of the groups, the comparability and specific training of 
teachers as well as how they were assigned to classes, are cited where possible This information is followed 
by a liSt of the evaluation instruments used, the duration of the study and the percentage of students who 
made the transition to T 0 at the time they were tested 

In each case results are summarized Whe^e the stateme.w is made that the difference between the 
groups was significant, it assumes a difference beyond what one would expect on the basis of chance at the 
five percent level of confidence In keeping with the observations mado in the critique of research presented 
in the winter 1966 issue of the Foundation Report, both statistical evidence and the subjective obsen^ations 
of the principal investigator are cited The decision to include both kinds of evidence is based not only on the 
limitations of conventional reading measures, but on the recognition that there is more than one kind of 
evidence which may or may not be acceptable to different reaoers Obviously, each reader must make his 
own decision as to which kinds of evidence he finds acceptable and persuasive In almost every case, the 
authors have indicated that the lengthnof time devoted to reading instruction and teaching procedures used 
in experimental and control groups were as comparable as local situation conditions permitted In certain 
studies elaborate records of length of time spent in various tasks were kept Where this data indicates a lack 
of comparability between the groups, it is cited 

In each abstract results cited refer to the administration of instruments or final observations based on the 
children s abiht, to read m TO That is. when instruments were administered to the 1 1 a group, using tests 
transliterated into 1 1 a the results are not cited m these abstracts When this is done. 1 1 a children almost 
invariably score higher than the control group tested m T O In the great majority of cases, a large percentage 
of the 1 1 a group had not made the transition at the time the evaluation was made This percentage ranged 
from 17%xo almost 700% although m many studies no data was provided Most one-year studies apparently 
find that somewhere between 25-50% of the students have not completed the transition although this 
seems to depend upon a variety of characteristics of the students and the situation Even when investigators 
report the percentage of children who have made the transition, they seldom define the term transition " 
Usually, the definition implied is that children in the 1 1 a group had completed reading the books m a 
particular ser.es In no study was data presented concerning the amount of time elapsed between 
completing the series and taking the test, or the amount of experience children had in reading TO as of the 
time the T 0 tests were administered 

These abstracts were collected and repnnted from issues of the 1 1 a Foundation report, many of which are 
now out of print They represent the complete series to date The 1 1 a Foundation Report regularly abstracts 
new studies as they are published Any one aware of studies not already cited are urged to bring them to the 
attention of the Foundation 
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ReFCRBMCBS: A/den. C.f and Manning, ft The use of the initial teaching alphabet in reading instruction - 
d report on the pilot study conducted at Broadv^ay School during the school year. 1964 1 965. 
Unpublished manuscript. Maple Heights. Ohio. 1965 

STUOCMTS The ita group consisted of 19 first grade children, while the control group had 21 Both 
classes were m the same school They were heterogeneously grouped and comparable m I Q 

MATBRtALS USBD Not indicated in the reference 

TEACHERS The 1 1 a class teacher had somewhat less experience m teaching than the teacher of the T 0 
control group The 1 1 a teacher attended a three-day training workshop 

EVALUATION INSTRUMENTS The Stanford Reading Achievement Test and the Stroud Hieronynnous 
Test of Reading Achievement 

DURATiON OF THE STUDY The Stanford Achie/ement Test was administered m early June, the 
Stroud- Hie^'onymous Test m late May of the academe year The *mal sample sizes cited above resulted 
from the fact that 7 children m the original experimenval group han not made the transition at the time of 
testing As a result they were not included in the stud/ In order to deal with this problem, the 7 lowest 
children m the T O control group were not included m the study 

RESULTS The 1 1 a group scored significantly higher on the Word Reading Paragraph Meaning and Word 
Study sub tests of the Stanford Reading Achievement Test as well as the Composite Score The 
comparison of one Stroud Hieronymous Test of Reading Achievement was made both with the 500 
pupils taught m T 0 throughout the school system and wiih data from previous years indicating the levei 
achieved on this test by T 0 children at the school at which the study was conducted When compared 
With the system Wide population the ita class :;co eJ higher but not significantly so. on the 
Stroud-Hieronymous test In comparison with the 1964 atw 1953 results from the same school the 1 1 a 
class achieved significantly higher scores 

REFERENCE: A/pert. H . Tanyzer. HJ. & Sandeh Lenore The effect of /./.a. and T.O, when beginning 
reading instruction in kindergarten In J R. Block {Edh /.f.#. m m Imngumgrn mrtM nmdlum. Hempstead. 
N Y ita Foundation. 1968 

PURPOSE A comparison of the effectiveness of beginning form jl reading instruction in 1 1 a and T O in 
kindergarten versus first grade 

STUOENTS Children in kindergarten and first-grade classes in eleven different school districts in Nassau 
County. Long Island participated in the study Initially, a total of over 1300 students were involved Final 
data was peesented for 410 children who began reading instruction in 1 1 a in kindergarten, with 332 m a 
control gioup beginning their reading instruction with traditional orthography A total of 298 children 
began their formal reading instruction in 1 1 a in first grade, with a control group of 248 who began formal 
reading instruction with traditional orthography 

MATERIALS USED The children m the 1 1 a classes used the farly to Read Series (i/i/a Publications. Inc ). 
supplemented by library books from Great Britain and the United States T 0 children used a variety of 
approved methods of teaching reading consistent with what had typically been the practice in the local 
school district 

TEACHERS All teachers volunteered for the study, but did net know whether they would be assigned to 
Ita or TO groups Assignment to each of the classes was accomplished randomly There was no 
Significant difference between 1 1 a and T 0 teachers in terms of number of years of experience, level of 
training or principal evaluation of competence All teachers attended a three-day workshop in which 
approved methods for teaching reading m 1 1 a and TO were discussed Kindergarten teachers were 
instructed to follow the usual readiness practices from September 1964 to January 1965 

EVALUATION INSTRUMENT The Stanford Achievement Test Primary i 

DURATION OF THE STUDY The study involved approximately 1 ' ? years of formal reading instruction for 
children beginning instruction in kindergarten and 1 year of formal reading instruction for those beginning 
m first grade All data was collected at the end of the first grade regardless of the point at which formal 
.eading instruction began No data is presented with regard to percentage of students who had 
completed transition at (his time 
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RESULTS All data was presented using the classroom • as the unit of observation This tends to be a 
statistically conservative approach to significance lesti ig smce the number of subjects is reduqed from 
the number of ch»U1ron involved to the number of classrooms involved When comparisons were made 
between 1 1 a and T 0 c:hildrf>n the 1 1 a group score 1 sigmticai Iv Mgher than the T 0 control group on 
the sub-tests of Word Recognition and Word Study Skills No s» ^ iificant difference between the two 
groups was found on the sub test measuring Paragra^^h Meai «ng. and the T 0 groups scored significantly 
higher than the 1 1 a group in Spelling at the end of grade 

When comparisons were made withm tht. nedium of instruction, it was found that there was no 
Significant difference on any of the sub tests v>t the Stanford Achievement Test between 1 1 a children 
beginning their formal reading instruction m \indergarten and those who i^egan their formal reading 
instruction in first grade In addition when sir» ilar comparisons were made for the TO group, no 
significant differences were found on the sub test*, of Word Recognition. Word Study Skills, and Spelling 
between children who began their formal reading instruction in kindergarten versus first grade However, 
within the T O groups there was a significant difference favoring children who began reading instruction 
in first grade as compared with kindergarten on the Paragraph Meaning sub test 

The authors conclude that there appears to be no significant advantage to beginning reading 
instruction m kindergarten whether 1 1 a or T 0 is used as the medium o/ instruction 



MFEHENCE: Bosma. Ruth L and Farrow. VL Teaching reading with it a a research report, R^mding 
Harixons, Fail 1965. 6. 1, 6- 19 

STUDENTS The study included 22 pairs of students matched for sex. age reading readiness, and 1 Q The 
ita group attended the Western Michigan University Campus School • « the TO control group 
attended the Kalama/oo Public Schools The authors report that they have to believe that the two 

schools represent similar socio-economic status levels 

MATERIALS USED Materials were not specified although the authors ponted out that they were 
concerned about reinforcing the mental and kinesthetic images of worf< 'vms and consequently a 
reinforcement of 1 1 a spellings As a result, the 1 1 a groups did not receive any instruction in writing until 
they were to transfer to T 0 On the other hand, the control group was permitted to wnte as usual The 
authors note it should be appreciatf-d that the deletion of writing from the experimental 1 1 a program 
while allowing writing instruction to remain in the control procedures marked this study as unique among 
1 1 a research projects ano also posed a severe an^ unconventional test of the effectiveness of the 1 1 a 
medium 

TEACHERS The authors report that teachers in the two schools were considered comparable in terms of 
their quality, experience and professional reputation 

EVALUATION INSTRUMENTS The Metropolitan Achievement Test 

DURATION OF THE STUDY The final instrument was administered in May of the school year 

RESULTS Significant differences in favor of the 1 1 a group were found on the sub tests of the Metropolitan 
Achievement Test measuring Word Knowledge. Word Discrimination, and Reading sub tests The authors 
also note that the data suggested that instruction with the xfX/a medium was relatively more beneficial 
for boys m this study 



REFERENCE Canfield. R An experimental study of the effectiveness of the Augmented Roman alphabet 
fit a/ on the reading development of beginning readers Unpublished manuscript. State University 
College at Oswego. New York, 1967 

STUDENTS Complete data was available for 105 children at the end of second grade They attended either 
the State l?niversity College campus school at Oswego or the Mmnetto Elementary School in Oswego. 
N Y The schools involved in the study each had an experimental and control group There were no 
Significant differences between the experimental and control groups on a measure of I Q and a Phonic 
Readiness Test 

MATERIALS USED The 1 1 a taught classes used the Early to Read series (i/t/a Publications) One control 
group used the Readmg for Meaning series (Holton Methlane) while the other was taught via the 
* Language- Experience method 

O 3 

ERIC 



BlST CCrv ^rvf?,35,E 

TEACHERS Teachers m the 1 1 a groups volunteered for the study Three of the teachers attended a 
one-week workshop to become familiar with the new alphabet The author notes. Bec<iuse of the lack of 
randomi;ation of the experimental stimuli the study should be classified as a qu3si-expertmental design ** 

EVALUATION IHISTRUMEMTS Evsluation instruments included the Gates Primary Reading Test 
administered at the end of first grade and the Gates Advanced Reading Test administered at the end of 
second grade The Metropolitan Spelling Test was administered in February of the second year of th** 
experiment as well as the parts of thv^ SRA Language Perception Test that measure aurlitory and ••»^?iuJ 
discrimination In addition, pupds in the»campjs school were also tested m the oral reau: oar ^ ifuf^ns 
of McCracken s Standard Reading inventory tn February of the first grade 

DURATION OF THE STUDY Data was presented at the conclusion of first and second grades No data is 
presented with regard to the percentage of chilaren making the transition to T 0 

RESULTS Pupils in the two experimental classes s.-rored significantly higher on the Word Recognition. 
Sentence Reading, and Paragraph Reading sections or both the Gates Primary and the Advanced Reading 
Test throughout the two-year period The author notes Of additional interest is the increase in the size of 
mean differences between the experimental and the contrc^ groups in the second year of the experiment ' 
With regard to spelling the author reports that the experimental group spelled an dvera::)e of 17 8 words 
correctly on the Metropolitan Spelling Test while the control group spelled 11 6 words correctly 
Additional evidence to determine whether or not this difference is statistically significant is not presented 
The « t a group scored significantly higher than the control group m che auditory discrimination sub* test of 
the SRA Language Perception Test No Significant difference was found between groups on the sub test 
measuring visual discrimination No significant difference was found on measures ot oral reading 

REFERENCE: Chasnoff. RE. Fottow up on the second grade of an experiment comparing the initial 
teaching alphabet and the traditional alphabet in first grade reading. Mimeographed paper read at the 
American Educational Research Association. New York. February. 1967. 

Chasnoff. R E Two alphabets Elementary SchoolJournal. 1967. 67. 257-64. 
NOTE The first reference represents a continuation of the study reported in the second reference. 

STUDENTS Complete data was available for 132 children taught with 1 1 a and 123 taught with T 0 The 
groups were matched with regard to I Q and age and were randomly assigned to classes 

MATERIALS USED Not indicated m the report 

TEACHERS According to the author Each pair of experimental and control classes was taught by two 
teachers One teacher taught reading and related language activities to the expenmental class and to the 
control class The other teacher taught the other areas of the school program to the two classes the 
teachers moved between the two rooms The teachers were instructed to teach both classes using the 
same time schedules, the same ways of teaching, and. when possible, the same materials * 

EVALUATION INSTRUMENTS Evaluation instruments included the Stanford Achievement Test, the 
California Reading Test, the Gilmore Oral Reading Test, and a writing sample 

DURATION OF THE STUDY One form of the Stanford Achievement was administered after 140 days 
with another form after 160 days of instruction The California Re^^ding Test was also ^idmrnistered after 
160 days of instruction Writing samples we^e obtained after 120 days and again after 160 days of 
instruction The time of administration for the Gilmore Oral Reading Test ts not indicated The percentage 
of children making the transition at time of the administration of the dependent variable measures is not 
indicated 

RESULTS A* !he end of 140 days of instruction, the 1 1 a group scored significantly higher than the control 
group on the Word Study Skills sub test of the Stanford Achievement Test, but the author reports that, 
when raw scores were used for the comparison, the difference was not significant The T 0 group scored 
significantly higher in Spelling at this time No significant difference was found between experimental and 
control group sub samples of twenty-six pairs of children on the Gilmore Otal Re jdmg Test 

After 160 days of instruction, no significant differences were found on either the Stanford Achievement 
Test or the California Reading Test in any of the sub-tests An analysis of the spelling errors of the 
experimental and control group indicated that there were no significant differences in the most common 
mispelled words 

Writing samples were rated by judges who considered ten criteria m their ratings although Judges 
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were cautioned not to try to find evidence for all criteria in each sample Emphasis was to be placed on a 
quick impression with the cntem in mind The author reports a significantly higher rating of writing 
samples for the 1 1 a i\nni\> aftf?r K'O days of instruction but no significant difference after 160 days 

li£FEReNCE Clark, G E .Jr An adult bas»c education program In A J Maiurkiev\fici (£d.L i.f.#. mnd ttm 
mrortdofBngUsh. Hempstead. N V i t a Foundation. 1966 Pp 225 229 

University of D^droit ttmuuHreh ft^pan an Bmsic Aduli Eduemtion Pwogrmm, University of Detroit 
Center for Conwfwng Education, Ot:troit. t\/licfiigan October. 1965 

STUDBfVTS A total o- 48 adults witl a median age of 44 years participated m the study All were married 
heads of houseticW. and nio^t had 2 ^cimt dependents Number of children per family ranged from 1 to 12 
Eleven of the su^-iects were white w^tle 37 were Negro All subjects were receiving public assistance The 
measured I Q raro^ for the group wjs from 40 to 88 although the author reports that these are probably 
under estimates of the intellectual ability of the sample Formal educatior •'anged from 0 to 9 years with a 
median of 6 years The median reading level was slightly below the 4th grade Nineteen of the subjects 
were assigned to 1 1 a training 

/MATERIALS USED Tne 1 1 a group used the Early fo Read program Ut/a Publications) as a basic set of 
materials This was supplemented by locally transliterated materials The T 0 control group used the SRA 
Reading m High Gear series supplemented with the Reader's Digest Adult Se^'^s and the SRA 
Laboratory Elementary Edition, with additional supplementary materials 

TEACHERS The author reports that the majority of teachers had had very little formal teaching experience 
Teachers m the T 0 group had somewhat more experience than those m the 1 1 a group Records kept 
With regard to the amount of formal instruction in reading indicated that there was slightly less formal 
readinq for the 1 1 a group than for the control group 

EVALUATtOM INSTRUMENTS The Diagnostic Reading Scales 

DURATION OE THE STUDY The study was conducted over an 8 week period with approximately 70 
hours of instruction in reading According to the author, alm^^st all of the students had made the transition 
to T O at the end of this time 

RESULTS Subjects m the ita group whose pre test reading scores suggest instructional reading levels 
between 0 and 4 0 scored significantly higher in Word Recognition and Instructional Level as measured 
by the Diagnostic Reading Scales than those with a similar reading level who used the T 0 materials For 
those scoring above the fou^tn grade on the initial placement test, the T 0 sample scored significantly 
higher than the 1 1 a group in Word Recognition and Independent Silent Reading Level at the conclusion 
of the eight week penod The author also reports a sughtly higher absentee rate m the T O class as 
compared with the 1 1 a group 

REFERENCE Downing. J A Tim inttimi tmmeNng mlphmbmt rmmdit$g mHparimmnt. New York Scott. 
Foresman & Co . 1965 

SUBJECTS A total of 2500 four and f/ve year old children in Great Bntain The 1 1 a and T 0 groups were 
found tc be non significantly different m age. sex. social class and I Q 

MATERIALS USED The Janet and John Readers (James Nisbet & Co . Ltd ) were used for both groups 
The 1 1 a group used a transliterated edition prepared by pasting the 1 1 a text over the T O text 

TEACHERS Teachers attended a special two-day training workshop in the use of 1 1 a The author reports 
teachers w-^re encouraged to conduct their cidsises along usual lines varying their methods only as the 
developme»^ts m the children demanded it Teachers in the control schools have been provided with 
refresher courses and attend regular meetings to discuss the reading research, in order to match the 
Hawthorne effect which may be generated m the training and research meetings of the 1 1 a teachers " 

EVALUATION INSTRUMENT The major evaluative instrument administered to both groups in T O was 
the Neale Analysis of Reading Ability test 

DURATION OE THE STUDY The study formally began in September of 1961 In March of 1963 slightly 
less than 50% of the group had completed the transition (It should be remembered that the children in 
O this study are considerably younger than m most 1 1 a studies m America ) 
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RESULTS The 1 1 a group scored significantly higher on the Accuracy and Comprehension sub tests of the 
Neale Analysis of Reading Ability scale There was no significant difference m the speed of reading 
between the two «|roups 

In addition to these results the author cites the subjective evaluations of 19 headteachers whose 
schools were involved ;n this study Their observations suggested that Learning to read 1 1 a raises the 
young beginner's level of self confidence . Greater enthusiasm for reading end more interest in books m 
the 1 1 a classes . and Creative writing significantly improved in 1 1 a classes 

ttCFBRCMCB Downing. J A and Jones. Barbara Some problems of evaluating ita . a second experiment 
Sikicmtkmml ttmsmfch, February 1966 Pp 100 11 4 

STUDENTS Approximately 1100 students between four and five years old in Great Britain randomly 
assigned to an 1 1 a or T 0 control group with an approximately equal number in each Thirteen schools 
were involved with each having one 1 1 a and one T O class 1 1 a and T 0 control groups were found to 
be significantly different m sex age social class. I Q or vocabulary level 

MATERIALS USED Both groups used the Janef dncf^o/rn reading senes (James Ntsbet and Co Ltd) The 
1 1 a groups used a transliterated version 

TEACHERS In this study teachers worked m tea;tis within each school The purpose of the design was to 
have teachers spend one half of their time with the 1 1 a group and one half with the T 0 control group 
Records were kept as to the amount of time spent m each group Where this proportion was greater than 
60% with one of the groups classes were dropped from further research analysis The authors report that 
there was a tendency for teachers to spend more time with the 1 1 a group In a further effort to control for 
variablf»s such as the Hawthorne effect few visitors were permitted to the classrooms Where there were 
vtsitots an effort was made to keep the number equal in both groups As an additional precaution, an 
equivalent number of parent teacher meetings was held for both groups 

EVALUATION INSTRUMENT The primary evaluation instrument in T 0 was the Neale Analysis of 
Reading Ability 

DURATION OF THE STUDY The study began in September 1963 and data is reported as of March. 
1965 (Once again the reader is reminded that children m this study are much younger than those used m 
the mdjonty of studies reported ir this series of absuacts I The author notes that while the evaluation 
instrument was presented m T 0 to both groups this measure is clearly premature because one 
month before the test was given only 17% of the experimental group had been transferred by their 
teachers to T 0 reading materials but the whole (author s emphasis) of the 1 1 a group was testi^d m T O 
(author s emphasis) 

RESULTS No significant differences were found between the 1 1 a and T O control groups on the Accuracy. 
Comprehension or Reading Rate sub tests of the evaluation instrument 

REFERENCE: Dunn, L M . Mueller, MW . & Neely. MD An interim report of the efficacy of the initial 
teachmg alphabet and the Peabody Language Development Kit with grade one disadvantaged children. In 
A J Maiurkiewici (£d hLt.&. mnd Um ¥Mrtd of English. Hempstead. NY Lta Foundation. 1966. Pp. 
9M00 

STUDENTS The subjects for this study were 369 first-grade culturally disadvantaged children The mean 
I 0 for the group as measured by the Stanford Bmet was 84 9 

MATERIALS USED The ita group used the Early to Read series Uftfa Publications. Inc) The TO 
materials are not identified A total of three experimental groups and one control group was used One 
experimental group used ita m conjunction with the Peabody Language Development Kit (PLDK) 
Another group used 1 1 a without the PLDK A third experimental group used the PLOK without 1 1 a The 
::ontrol group uses neither ita nor the PLDK 

TEACHERS Teachers m the experimental groups were provided wit*' a ;mall sup:.tlementary stipend and 
were asked to attend m sei vice training sessions during the year The «iu(hors report that in general there 
seemed to be more opportunity for support for the experimental group teachers than the control group 
They comment therefore that as a result, the influence of the Hawthu effect cannot be ruled out The 
authors also point out that since there were three experimental groups, one may wish to consider the fact 
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that the Hawthorne variable acted approximately equally in each They suggest therefore that com- 
pattsons between experimental groups may be made with greater confidence of freedom from influence 
of the Hawthorne effect than comparisons between experimental and control groups 

EVALUATION IMSTRUMCNTS The Metropolitan School Achievement Test, the Illinois Test of 
Psycho Linguistic Abilities The Peabody Picture Vocabulary Test, and the Peabody Language Production 
Inventory The Metropolitan Achievement Test was administered in both 1 1 a and T 0 The results cited 
here deal only with the T 0 versions 

DURATION OF THB STUDY Final measures were taken in the spring of the academic year No indication 
IS available with regard to the number of children who had made the transition from 1 1 a to T 0 

RESULTS The expenmemal group usmg both 1 1 a and PLDK ana the 1 1 a only group scored significantly 
higher on the Metropolitan Achievement Test than the other groups Groups receiving the PLDK either 
alone vr m combination with 1 1 a scored significantly highet than the other two groups (i e . the 1 1 a only 
and th» control without ita o PLDK) on the Illinois Test of Psycho Linguistic Abilities the Peabody 
Picture Vocc^bulary Test, and the Peabody Language Production Inventory 

REFERENCE EfChei, AJ A study of the effect of tfte ,nitial teachmg atphabet on reading ac/tievement 
Unpublished doctoral dissertation, Nevu York University. 1966 

STUDENTS The 1 1 a 'roup consificd of 55 childre-, ^ i h 48 m the control group in the first grade of the 
Lawrence Public School One 1 1 a class and one T O class in each of two schools were used Children 
were randomly assier -d to j t a and T 0 classes and were found to be equal m average age and I Q 
reading readiness 

MATERIALS USED Theita group used the far// foffpac/ series dA/a Publications Inc ) One T O class 
used the Gmn reading series while the other used the Scott^ Foresman Sixties Edition 

TEACHERS All teachers volunteered for the study and were matched m terms of length of service, college 
background c^nd competence as observed m the classroom by three administrators Before assignment to 
either an 1 1 a or T 0 class, all teachers attended a three-day workshop during which about one-half the 
time was devojed to a discussion of 1 1 a and the other half to general problems associated with teaching 
reading Supervisors met with teachers an average of once every six weeks to discuss progress The 
author notw^s that the 1 1 a teachers tended to be more hesitant and cautious about the program He notes. 

For example it was ob:>erved that occasionally unnecessary time was spent on some of the work book 
pages even though it was evident that the children did not need the additional practice provided by these 
pages In an attempt to minimise the Hawthorne effect, the T 0 teachers were permitted to any of the 
Classrooms in the study 

EVALUATION INSTRUMENT The Metropolitan Rc^ndirui Test Primary II 

DURATION Of THE STUDY The instruments were admmisterori m June at the end of first grade and 
again m hebfuary mid way through the second grade At the June administiatioiv it was noted :hat 
approx.mately 73"o of the 1 1 a class had made the transition to T 0 By February, all 1 1 a children had 
completed the transition 

RESULTS No significant difftfrence was found between the experimental and control groups on the 
Metropolitan Reading Test sub scores of Work Knowledge Word Discrimination or Reading either at the 
end of first grade or half way through the second grade 
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RCfSBCMCSES: Fry. ^- B First grade reading instruction using diacritical marking system, initial teaching 

alphabet and basal reading system Thm RmmOinff Tmmclmt^ May f966\ f9£, 666-669 
REFERENCES Fry. £ B First grade reading instruction using diacritical marking system, initial teaching 
alphabet . and a basal series A/ew Brunswick. New Jersey Rutger's University. Office of Education 
Cooperative Research Pro/ect No 2745.1965 
Fry, S B Comparing the diacntical marking system, i t a . and a basal reading series £lM9!itMff«ry 
EngKslK XUfle October 1966. 6. 607 611 

Mountain. Lee H A comparison of it a . diacritical marking system, and basal reader programs In A J 
Maiurkiewicz (Edh iLm. mnd Urn wartd of EngltBh, Hempstead. N Y i t. a Foundation. 1966 Pp. 
280-268 

NOTES: At the time this abstract ivas v^ntten the final report of the Office of Education study had not been 
received by the it a FoundaiiOh As a result this abstract . » based on data presented in the othei 
references cited above 

STUDENTS The number of <Jtudents included m the study was not reported in either of the two articles 
Cited above, however, the statement is made that 21 first-grade classes from areas near New Brunswick. 
New Jersey participated in the experiment The authors report that no significant differences were 
observed in the three groups using measures of reading readiness or I Q administered at the beginning of 
the study 

MAYERIALS USED The 1 1 a group used the Early to Read series (i t/a Publications Inc ) the TO groun 
used the Sheldon Readers (Allyn and Bacon) and the Oiacrittcal Marking system group used the Sheidon 
Readers modified with DMS symbols 

TEACHERS All teachers volunteered for the study According to the author, they were randomly assigned 
to one of the three experimental groups Despite the manner of assignment the authors report that the 
teacners m the 1 1 a group had substantially more teaching experience than the other two groups, while 
teachers m ;he Oiacnticai Marking System Group were rated substantially lower m competence* than 
the other teachers 

EVAtUATtON INSTRUMENTS The Stanford Achievement Test provided the basic measure of silent 
reading This test was supplemented by the Gilmore Oral Reading Paragraphs, the Fry Phonetically 
Regular Words Test. The Gates Word Pronounciation Test and the Detroit Word Test and the Detroit 
Word Reading Test Each of the latter scales was administered to randomly selected sub samples 

DURATION OF THE STUDY The study covered 140 days of instruction The percentage of children 
making the transition to T 0 is reported m the Elementary English article as 40% 

RESULTS The authors report no Significant differences on the sub tests cf the Stanford Achievement Test 
With the exception of the Spelling sub test When only TO spellings were considered acceptable, the 
i t a group scored significantly lower than the other groups When the 1 1 a spellings were accepted, there 
was no Significant difference There were no significant differences on the Detroit Word Recognition Test, 
the Gtimore Oral Reading Test, or The Gates Word Pronounciation Test The 1 1 a groups scored 
significantly higher than either the T 0 or the DMS groups on the Fry Phonetically Regular Words Oral 
Reading Test 

In terms of writing ability. Fry reports that samples of writing ability were obtained from sub-samples of 
the population These were scored according to a writing mechanics ratio which the author indicates 
was a function of correct usage of punctuation and indentation to the number of times correct usage 
required ' Using this measure of writing, the 1 1 a group scored significantly lower than either of the other 
two groups He also reports, however, that the i ta groups wrote significantly longer stones th<in the 
other two groups However, he emphasises that writing instruction was not controlled in the experirrental 
design 

REFERENCE: Fry. £. Comparisons of three methods of reading instructions (ITA. DMS. TO) Results at the 
end of second grade. Interim Report, Project No, 3050, Grant A/o. Of - 10022, US Department of Health. 
Education and Welfare. Washington. 0 C. December 1966, 

NOTE: This Study vuas a continuation into t*ie second grade of a research project abstracted above 



SUBJECTS Three hundred forty- seven children m 21 classes m the New Brunswick. New Jersey area were 
used m this study In the earlier report, usmg measures of reading readiness and I Q the authors indicated 



no significant differences in any of the three groups p r<'T " ' * ■ ^ ' 

MAT£RtALS USeO ThfMta group used the f.j//j/ fo ftead Sews (lA/a Publications. Inc ) The TO group 
used the Shetdon Readers (Allyn & Bacon), and the Diacritical Marking System group used the Sheldon 
Readers modified with D M S symbols While the basic report deals with the second year of the study, 
the author notes that a modified DM S administered to first-grade students was also included The 
results for this group were compared with the results at the end of the first year for the other three groups 

nACHCftS Teachers were rated as approximately equal in competence, age. experience in teaching 
second grade, number of children and teacher attendance The author reports that approximately equal 
amounts of time for instruction in rifddmg in tha langu'ige arts was found among all groups 

EVALUATION tlilSTR(Ji¥l£NTS The Stanford Achievement Test Primary II provided the basic measure 
of silent re^fii'tq This test was supplemented by the Gilmore Oral Reading Test, the Fry Phonetic Words 
T^^s; and the Gates Word Pronunciation Test Each of these latter instruments was administered to 
randomly selected sub-samples of approximately 40 children in each group In addition, a writing sample 
was obtained and a Reading Habits Inventory administered 

DURATION OF TMB STUDY The basic report deals with data obtained at the end of the second year of 
instruction The percentage of students completing the transition from i ta to TO is not given but is 
assumed to be clo:;e to 100% 

ItESULTS Using the SAT os the criteria of silent reading no significant differences were found among the 
various sub qroups with the single exception of the D M S group scoring lower than the other groups on 
the Word Meaning sub test The author reports that at the end of the first grade, the 1 1 a children scored 
significantly lower in spelling, but at the end of second grade, no significant difference in spelling was 
observed No significant difference was foi nd on either the accuracy, or rate sub tests of the Gilmore Oial 
Reading Test and there was no suinificant difference using the Gates Word Pronunciation Test The 1 1 a 
group scored significantly higher thjn the T 0 control on the Fry Phonetic Words Test 

When the writing sample was used as a criterion, the author reports. the it a children wrote 
significantly longer stories and ai a function of this, spelled more words correctly, used more different 
words, and more longer words The author notes that writing was not controlled in the study 

There was no significant interaction by either sex or I Q The author notes, therefore, that according to 
his study ' no method is superior or inferior for bright or dull children or for boys or girls " 

The Reading Habits Inventory was compiled by asking teachers to complete forms recording the 
number of books children had read completely or partially It also involved a five point rating scale 
reflecting the teacher s appraisal of the child s eagerness to read and the maturity of his selection of 
books The author reports that there were no significant differences for those measures but the specific 
significance test used is not indicated According to the tables in the Appendix of the report, the number 
of books read completely ranged from a low of 0 m all cases to a maximum of IP for the T 0 group: 31 for 
the D M S group and 83 for the 1 1 a group Partially read books ranged from 0 to 10 for the T O group. 
0 to 5 for the D M S group, and 0 to 14 for the 1 1 a group '' •ese figures are quoted in this abstract since 
It seems reasonable that the number of books read completely or partially would presumably be positively 
skewed 

Comparing students in the first grade who used a modified D M S approach with the first grade results 
from the previous year for the other groups, the author reports no significant difference between the new 
D M S group and the others in Word Meaning. Paragraph Meaning, and Word Study Skills The modified 
D M S group scored significantly lower on the Vocabulary sub* test while the 1 1 a group at the end of the 
first grade continued to score significantly lower in spelling On the measure's of oral reaoing (using the 
Gilmore Oral Reading Test and the Gates Word Pronunciation Test), no significant difference was found 
However, the 1 1 a group and the modified D M S group scored significantly higher than the others on the 
Fry Phonetic Words Test The 1 1 a group wrote significantly longer stories than the other groups 



RBfeRBNCe: Gardner. K The initiel teaching a/phabet O iaJ and remedial reading programma Tim 
A$iHfallmi$Jm»nalantlmeducmOMOtBmckwmrdCI^^ Oacenfber 1966. 67 71. 

STUOemTS one hundred forty children in Great Britain between 7V? and 8^1? years of age. whose 
beginning reading level was reported to be between 1 and 9 words on the Schonell Word Recognition 
Test, were used in th s study of remedial reading with 1 1 a The i Q of this group ranged between 80 and 
90 on the Wechsle^^ Intelligence Scale for Children Seventy children were taught with T 0 and 70 with 

O 
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1 1 a The mean beginning level of word recogmtion was 4 tor each group No other data is presented with 
rt^qard to the romparatiility of the groups 

MATCMALSUSED Not mdicdted in the reference 

TEACHERS Comparability of the teachers and their training is not indicated m the reference 
EVALUATION iNSTRUMENT The Schonell Word Recognition Test 

DURATION OF THE STUDY The authoi cites data with regard to word recognition after 40 hours of 
rennedial teaching (6 months) No data is presented with regard to the percentage ot children in the 1 1 a 
group who have made the transition to T 0 at this time 

RESULTS The author reported no significant difference m means for the word recognition test score 
although the 1 1 a group scored higher than the T O control group 

(In the article data is presented mt the form of frequency distributions for the two groups of 70 
children In inspecting this data the ita Foundation concluded that testing for the significance of 
differences m means was inappropriate m view of the extreme slowness of the distributions A more 
appropriate statistical tes* would be the Kolmogorov Smirnov Two Sample Test This test is a more 
r.onservative one than those usually used for testing for significant differences m means It makes less 
rigorous assumptions and is less likely to detect significant differences should they exist Usmg the data 
presented by the author the ita Foundation used the Kolmogoro/ Smirov Test to see whether the 
distributions were significantly different from one another This resulted m a signiticant difference at th^ 
001 level With the 1 1 a group sconng significantly higher ) 

Gardner also reports that 1 1 a pupils have on average. 14 months remedial teaching before 
discharge Pupils taught m the traditional medium alone average 18 months before discharge He 
continues When long terr i .esults are cor.sidered it transpires that when pupils are retested two years 
after discharge 85% of the pupils taught on 1 1 a have continued to make satisfactory progress 70% of 
the pupils taught solely in tne traditional medium meet the same criterion 

REFERENCE: Georgtades. NJ and Downing. J A Rmport or. thm uses of th0 iiUtimI Pmehtag mtphmbot 
in fwnedUa nmdinsf eoursms in prim^rY^ saeondaty, mnd specimi schools. London Unhfersity of 
London Institute of Education. 1964 

The nature of this report prohibits following the general outline used in abstracting the other research 
reports The report itself is a series of abstracts of informal studies of the remedial use of 1 1 a m Great 
Britain The authors report that these studies were carried out as a result of a high interest level on the 
part of the persons concerned with the problems of remedial reading in England m 1962 They caution 
that at the time very little material was available which was especially designed for remedial roading. 
Thus, (t IS assumed that the materials used tended to be those designed for beginnmg readers 

Each of the studies were written by teachers, head teachers and others who, while being trained 
observers of child behavior, for the most part have been untrained in the principles of experimental 
investigation and who are without any special funds for iheir experiments ' The authors prepared a paper 
providing guidance to laypersons in the field emphasizing the need to insure that " as nearly as possible, 
the same conditions applied to both 1 1 a and TO control groups, le. the composition of the groups 
should correspond and ideally, one teacher should teach both groups The same amount of time should be 
spent with each group, and the activities during this period (e g . free access to books and free wnting) 
should be similar These and other methodological instruction were available to interested institutions. 
The authors emphasized that in view of the diversity of the schools, and the adverse conditions under 
which the studies were executed 'the reports are not definitive, they merely show the trend of the opinion 
of the workers in the field to this new medium of instruction (emphasis supplied) 

Twenty- three reports are cited in the paper Of these, twelve attempted to use control groups. In two of 
these studies, data from the previous years results were used as controls In most cases, experimental 
and control groups tended to be matched as to age. amount of instruction. I Q , and inittal reading agr- 
The number of students in each group was small, ranging from 7 to 21 with a median of approximately 9. 
In most cases, the final measure represented the average reading age following periods of remedial 
instruction ranging from approximately 16 weeks to one year The majonty of t:»udies provided 20-30 
weeks of remedial instruction 

Of the twelve ubing control groups, only one indicated significant diffe ence in favor of the i t a group 
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(It should be recalled here that sample sizes are extremely small ) Of the remaining studies. 7 showed th« 
tta group to score higher but not significantly so than the TO control One study showed the TO 
control to score higher than the 1 1 a group, and three showed identical average reading scores at the 
conclusion of their respective studies 

In addition to these studies, the report cites eleven additional studies m which control groups were not 
used These investigations were based on from 2 to 30 students with a r»*dian of approximately 16 
Without a control group, comparison m rea'li.ng performance could not be made 

Teachers from17 primary schools included in the report responded to a questionnaire distributed by the 
authors According to the authors. 15 reported the intention to continue using the 1 1 a with remedial 
groups. 12 noted improvement m attiiude toward reading of the children in the it a group. 9 noted 
improvement in the expenmental group s behavior in school attendance * The authors also note. There 
are only fou*- comments which could in jay be considered critical 

tteFCRENCeS: Hahn, HT Three appr teaches to beginning reading instruction ita language arts and 
basic readers Thm Rmmding Tmmclmr. May 1966, 19. 8, 590 594 

Hahn. H T Three approaches to teaching reading in grade one In A J Ma/urkiewic: (Ed ), Lt*m. mnd 
thmwwtdofEnsSsh^ Hempstead, New York ita Foundation. 1966 Pp 268 272 

Hahn, H T RmlativB effedivmn^ af three methoi^ of feechin^ remding d> grmdm ene. Lar^sing. 
Michigan, Michtgan Department of Public Instruction, Ofhce of Education. Cooperative Research Project 
Number 2687. 1965 

SUBJECTS The study involved 905 first-grade students in Oakland County. Michigan Approximately 
one third were assigned to each of three expenmenal groups Subjects were grouped homogeneously 
and matched for socio economic background and I Q 

MATERIALS The ita group used the Downing Reading Series (Initial Teaching Publications) with 
additional library corner books The Language Arts Group * followed with some variations with the 
Language- Experience model developed in San Diego California, using TO" Hahn reports " books 
authored by children first dictated to the teacher provided the beginning reading material " This was 
supplemented by Little Owl Books Teachers used From Speech to Print Phonics by Murphy and Durrell 
Control groups used a Basal Reader Series which The teachers had not tried before " This was 
supplemented by From Speech to Print Phonics 

TCACHERS Teachers were selected by districts on the basis of teaching ability and experience The 
average teacher had taught se ^en years and had some work beyond a bachelor s degree According to 
Hahn ail thirty Six teachers were q«ven equal opportunity for intensive m service training, were released 
to share promising practices anJ to work with visiting consultants, had access to a reading resource 
person and received personal recognition for accomplishmen t m this study " Each teacher was asked to 
employ a relatively unfamiliar reading program in an effort to partially control for the Hawthorne e;ioct 

EVALUATION INSTRUMENTS The Stanford Achievement Test and the San Dicgo County Reading 
Attitude test Sub groups of 55 children from each of the three groups were selected randomly and 
administered the Gilmore Oral Reading Scale the Fry Word List. The Gates Word List and the Karlsen 
Word List 

DURATION OF THE STUDY Final evaluation took place in May of the school year At this point. Hahn 
reports 80% of the 1 1 a class had made the transition to T 0 

RESULTS Both the 1 1 a and the Language Arts group scored significantly higher than the basal reader 
series group on the Word Reading sub test of the Stanford Achievement Test Further, the Language Arts 
group*; and the basal reader systems scored significantly higher than the 1 1 a group in spelling, but when 
1 1 a spellings were accepted there was no significant difference No significant differences were obtained 
on Paragraph Meaning Vocabulary or Word Study sub- tests nor were differences observed on the 
Arithmetic cub test In the sub-samples of 55 children no significant differences were found on the 
Gilmore scales or on the Karlsen Word List The 1 1 a children recognized significantly more words on both 
the Pry and Gates Word hsts than the other groups No significant differences were found with the San 
Dieqo Reading Attitude Test 

No statistical analysis was made of writing ability although the study concludes that both the 1 1 a and 
the Language Arts groups wrote freely and extensively throughout most of the school year The author 
notes »t appeared that time for writing was more restricted in the basic reader approach, and less writing 
O was evident 11 



RSFfRCNCS: Hahn, H T fhree approaches to tj^mhmg reading instruction i i a tanguage experience m 
basiC readers extended to second grade Thm RmmeUng Tmscimr. May 1967. 20. 8. 711-715 

NOTE ThfS study vwas a continuation into the second grade of a research project abstracted above. 

STUDENTS Data is presented for 649 children completing the second grade m twelve school districts in 
Oakland County Michigan Two hundred twenty-one children were in the ita group. 212 in the 
Language Experience group and 216 in the Basic Reader group 

MATERIALS USED The author reports that during the second year 1 1 a and Language Experience 
classes followed similar instructional programs which focused on methods for providing pupils with 
purposeful read ng writing, listening and speaking activities, integrated to assist them in discovery of the 
power of self expressio/i The only specific set materials cited was An Introduction to Lan- 
guage Experience Program. Level 2 (Encyclopedia Britannica PressI '''^e curriculum for the Basal Reader 
children was not identified in the reference 

TEACHERS The specific character of the teachers in the second grade is not indicated in this reference 
The first grade teachers were chosen from among those who volunteered for the three approaches, 
agreed to jse new and relatively unfamiliar programs and mater'als and to participate in the extensive 
in service Ifaming sessions which were to continue throughout the school year 

EVALUATION INSTRUMENTS The Stanford Achievement Test. Primary Battery 11. was administered to 
al! students The Gilmore Oral Reading Paragraphs and the Gates Words Lists were administered to 
Sub groups of approximately 60 students each representing random samples from each classroom To 
obtain a writing sample, all children were invited to write an ending to a story which was read to 
them The specific reference cited presents means and standard deviations of the results of a survey of a 
number of books read m one month and the San Diego Pupil Attitude Inventory, however, the number of 
sub/ects involved is not indicated 

DURATION OF THE STUDY Data is presented for scores on the dependent variable measures at the end 
of the second year of instruction No data is presented with regard to the percentage of children 
completing the transition to T 0 

RESULTS No significant differences were obtained between the 1 1 a and Languaqe- Experience groups on 
any of the sub- tests of the Stanford Achievement Test The 1 1 a group scored significantly higher than the 
Basal Reader group at the 05 level on both the Spelling and Word Study sub tests The Language 
Experience group scored signiftcantiv higher than the Basal Reader group on the Word Meaning. 
Paragraph Meaning and Science and Social Science Concepts at the 01 level and. higher on the Spelling. 
Word Study, and Language sub tests at the 05 level There were no significant differences on either of 
the arithmetic sub tests 

No Significant differences were found between any of the groups on either Accuracy Or Rate sub-testS 
of the Gilmore Oral Reading Paragraphs Both the 1 1 a and the Language Experience groups scored 
significantly higher than the Basal Reader group on the Gates Word Lists, sub-test of the Word 
Pronunciation There was no significant difference on this measure between the 1 1 a group and the 
Language Experience group 

With regard to number of books read completely in one month, the Language* Experience group scored 
Significantly higher than either the i ta or Basal Reader group while no significant difference was found 
between the 1 1 a and Basal Reader groups The Basal Reader group scored significantly higher on the 
San Otego Pupil Attitude Inventory than the 1 1 a group There were no significant differences for other 
group comparisons on this measure When the writing sample was used, the Language Experience group 
was found to score higher than both the 1 1 a and Basal Reader groups in terms of number of running 
words, number of different words, number of words spelled correctly, and. number of polysyllabic words 
The Basal Reader group scored higher than either the 1 1 a or Language- Experience group on a "writing 
mechanics ratio scale 
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ReKBeMCe.'Hayes. R. B i t a, and ^ree other approaches to reading in first grade Thm RiNMSng 
Tmfelmt. May 1966. 19. 8. 627 630 

Hayes. R B f acton m^acting tamrniag to mad. Harrisburg. Pa Pennsylvania Department of Public 
Instruction. Office of Education Cooperative Research Pro/ect No 2687. 1965 

Nemeth, J S and Hayes. R B The /\few Castle beginning to read study • a preliminary report In A J 
li/lazurkiemci (Edh i.tm. and thm wond of Cngliah, Hempstead. N Y i t a Foundation. 1966 Pp 
2S9 267 

STUDBIVTS A* total of 365 first grade readers were assigned randomly to one of four different reading 
methods Ail children were from the New Castle. Pa area 

HflATfzMALS USED The four groups used the following sets of materials The basic TO control group 
used the Scott. Foresman series a second T O group used the Scott. Foresman readers supplemented 
with Phonics and Word Power, a third T 0 group used the Lippincott Readers (a phonics onented 
approach) The 1 1 a group used xhe Early to Read ^exxes 0 t/a Publications. Inc ) 

TEACHERS Teachers volunteered for the study and in general were assigned to the particular group they 
indicated as their first choice Teachers were matched on the Hayes Teacher Rating scale for competency 
All teachers received a three-day in service training program supplemented by equal amounts of training 
dunng the period of the study All received approximately equal attention and assistance m a partial 
attempt to balance the Hawthorne effect 

EVALUATION INSTRUMENTS The Stanford Achievement Test was administered to the total group A 
random sample of 30 students from each group also received the Gilmore Oral Reading Test the Gates 
Word Pronounciation Test and the Fry Oral Reading Test 

DURATION Of THE STUDY Final instruments were administered after 140 days of instruction At this 
point 74% of the 1 1 a group had made the transition to T O 

RESULTS Hayes divided his subjects into three I O groups In the high third, the 1 1 a and Uppmcott groups 
scored significantly higher than the two other groups on both the Fry and Gates Word lists Further, the 
1 1 a group scored significantly higher than other groups on the Gilmore Oral Reading T«st On the 
Stanford Achievement Test the Lippincott and 1 1 a means were significantly higher than the other two 
groups on the sub tests of Word Reading and Paragraph Meaning and Word Study Skills The author 
notes No comparisons were made m Spelling for 1 1 a since the conclusions would vary depending on 
whether o^ not spelling in 1 1 a was counted as correct 

For the average I Q third 1 1 a and Lippincott groups usually showed higher silent achievement The 
Lippincott and 1 1 a scores were significantly higher than Sf and PWP scores on Word Reading and Word 
Study Skills On Paragraph Meaning, the Lippincott and 1 1 a scores were significantly higher than the 
PWP the I T a group was usually highest in oral achievement 

For the low I Q third the 1 1 a score was generally highest in both silent and oral achievement In 
Word Reading the 1 1 a mean was significantly higher than the means for the PWP. SF. and LIPP groups 
The 1 1 a group scored significantly higher than the Lippincott m Word Study Skills On the Fry list, the 
LIPP and ita groups had significantly higher means than the SF and PWP The ita mean was 
significantly higher on the Gates list than the PWP mean 

REFERENCE: Hayes. R 6 and Wuest. R C Fmctan mttaetU$g t^mmtng io fmmd. Cooperative Research 
Pro/ect No 5 0572. U S Dept of Health. Education & Welfare. Washington. 0. C . December 1966. 
NOTE This /s a report of the second year of a study abstracted and cited above. 

STUDENTS Of the initial group of 365 first-grade children randomly assigned to classes m one of four 
different reatimg methods 302 were able to conunue for the second year All children were from the New 
Castle Pennsylvania, area 

MATERIALS USED The four groups used the following sets of materials The basic TO control group 
used the Scott Foresman senes. a second TO group used the Scott. Foresman readers supplemented 
with Phonics and Word Power: a third T O group used the Lippincott readers (d phonics oriented 
approach! the 1 1 a group used the Early to-Read series (lA/a Publications. Inc ) Following transition to 
T 0 the 1 1 a group continued with the Treasury of Literature Senes (Charles E Merrill) 

TEACHERS The author reports that 11 teachers chose to be in the study and each chose the method of 
teaching he wished to use Eight additional teachers were given no choice with regard to either being in 
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the study o\' the teaching method tn general, the 1 1 a teachers were somewhat younger and less 
experienced ihan those m the other three groups 

EVALUATION INSTRUMENTS Silertt readmg was measured by the Stanford Achievement Test. 
Primary II In addition, the Reading Interest Inventory and the San Diego Pupil Attitude Inventory was 
used Teachers lecorded the number of books read independently (other than texts) by children during the 
month of February Oral reading was measured with the Gilmore Oral Reading Test. Fry's Phonetically 
Regular Words Oral Reading Test and the Gates Word Pronunciation Test These oral reading tests were 
administered to a randomly selected sub group of 156 children as was the Written Language Measure" 
which was administered in April 1966 In this latter measure children were read a story under controlled 
conditions and were required to write an ending for it 

In the first year of the study, the authors reported a number ot attempts to balance the Hawthorne 
effect During the second year they report that they attempted to further reduce the Hawthorne effect by 
reducing the number of visits to the classroom They also noted that there was a tendency for teachers to 
view their |Obs more routinely during the second year of the study than was the case in the first year 

DURATION OF THE STUDY Tests were given at the end of the second grade The author notes that 
approximately 79% of the students had completed the transition before entering grade two Ap- 
proximately 7% of the students completed the transition in each of the first three months of the seconi 
grade 

RESULTS It IS difficult to summarize all of the results of this study in view of the fact that four different 
experimental groups were used, thus permitting a great many comparisons between these groups alore 
In addition data was analyzed separately by I Q . sex. and socio economic level These analyses were 
repeated for the large number of evaluation instruments above, thus producing a complex array of 
findings Most of the mafor results are summarized in the author s first four paragraphs in the 
Conclusion section of this report, which states 

The second grade mient achievement test results were as follows (1) for the low I Q level, while there 
were no statistically significant differences Scott. Foresman averaged one-third of a grade level higher m 
Paragraph Meanmp than each of the other three programs (2) for high I Q level pupils, the Lippincott and 
iA/3 MernlI pupils averaged about one-half grade level higher on Paragraph Meaning than did the Scott. 
Foresman pupils (3) Lippincott generally appeared to have a consistent advantage for Word Study Skills, 
except when compared with i/t/a*Mernll for the high I O level, and (4) for the average and high I Q levels 
the results fo: Spelling favored both Lippmcott and lA/a Merrill 

The gra Je two oral achievement results for the entire subsampie were (1) Lippmcott and iA/a*Merrtll 
pupils scored significantly higher on the Fry and Gates Word Lists than Scott. Foresman and Phonics and 
Word Power pupils and (2) differences among groups were not significant on the Gilmore Oral Reading 
Test 

Other second grade achievement results were as follows l\> ^-^r the entire subsampie no significant 
differences among groups appeared for written language as measured in this study. (2) for the high 
socio economic level pupils. Lippmcott and lA/a Merrill averaged significantly higher than did Scott. 
Foresman and Phonics and Word Power in the areas of Word Meaning. Word Study Skills, and Spelling. 
(3) for the average sooo economic level pupils, the results generally favored the lA/a-MerriH group 
compared to the other three programs except for Word Study Skills where both lA/a- Merrill and 
Lippmcott were significantly higher than Scott. Foresman. and (4) for low socio-economic level, the 
Lippincott pupils scored significantly higher on Word Study Skills than did each of the other three 
programs and m the same area are i/t/a*Meirifl pupils achieved significantly higher than did pupils m the 
Phonics and Word Power program 

• Overall, the grade two reading interest results were (1) Scott. Foresman averaged significantly lower 
than each of the other three groups on the San Diego Inventory of Readmg Attitude. (2) Lippmcott 
teachers gave their pupils significantly higher ratings on both Maturity of Choices and Eagerness to Read. 
(3) lA/a-Merrill pupiK read significantly fewer Looks (other than regular textbooks) than did pupils m each 
of the other three programs. (4) ten classes for the second year qualified as having better than average 
attitudes toward reading on the San Diego Inventory, and (5) a total of eleven grade two classes placed in 
the preceding category * 
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ttepeREMCe: Hennmg. J & Hayenga. J Evaluation of ftnt grade reading achievement in i.ta.. 
programmed reading and Scott, Foresman programs - a preliminary report Unpublished manuscript. St. 
Cloud Public Schools. St Cloud, Mmn . f967 

STUDENTS A total of 449 first grade students were used m t^e study The basal T 0 group had 12 classes 
with a total of 311 children the 1 1 a group 4 classes with 112 children and there was a single class, using 
Programmed Instruction with 26 children The authors note No special method was used to assign 
students, except for the following entering kindergarten students were asked to have their parents 
determine whether they would remain in the public schools through grade one Those who i^new their 
child would be moved into the parochial schools for grade 1 were not included m the 1 1 a group ' Classes 
were found to be equivalent according to I Q and reading readiness, but there was apparently some 
difference between the groups m terms of socio economic status as measured through father's 
occupation The S E S data presented in the report is difficult to interpret, particularly since the number of 
children in the Programmed Instruction group was relatively small The authors report that. V each 
occupation is not proportionately represented m each of the reading groups 

MATERIALS USED The precise titles used are not presented m the report, but are identified as follows 
ita Scott Foresman (in coniunction with phono visual) Webster Programmed (in conjunction with 
phono visual) 

TEACHERS The authors report that it is not known how the teachers were assigned nor was any special 
effort made to control for the Hawthorne effect They point to these factors as limitations in the study 

EVALUATION INSTRUMENT The Gates Reading Test total score was used as the dependent variable 
measure 

DURATION OF THE STUDY The final tests were administered at the end of first grade 

RESULTS The 1 1 a group scored significantly higher than the basal reader group and the authors report. 

and It appears as though programmed reading is also superior, though this specific test has not been 
run as yet it a also appears superior to programmed, but this. too. is yet to be tested statistically A 
further analysis of the data was performed by comparing class means within the basal T 0 classes and 
within the 1 1 a classes The authors report that there were significant differences among the class means 
of the basal groups but not among the 1 1 a groups They conclude. The classes, or the teachers, were 
more equah/ed. at a higher level m the 1 1 a program ' 

The authors further note. As a means of giving some consideration to the teacher variable, it was felt 
that It would be meaningful to compare the four highest basal classes with the four 1 1 a classes If a 
teacher s goodness is considered m progress of class on test, we must consider that as a measure of the 
four best basal teachers with the four 1 1 a teachers A t-test for significance of differences betvyeen these 
eight classes was run and the 1 1 a group was found to still be signficantly superior to the basal group *' 

Further analysis of the data was performed to determine whether or not there was interaction by I Q or 
by sex There appeared to be no interaction in either case That is. high I Q subjects did better m all three 
groups than middle or low I Q groups and girls did better in all three groups than boys The authors note, 
however that boys in the 1 1 a do better than girls in the basal and programmed groups " 



REFERENCE: Herman ^ F D The Clearfield Area Schools i t a. study - 1964 1965 Unpublished manuscript. 
Clearfield Area Schools, Clearfield. Pa .July 15. 1965 

STUDENTS Of the 179 first grade children in the Clearfield. Pa area included in the study. 95 were in 1 1 a 
classes while 84 were m the T 0 control group Students were matched for mean I Q level 

MATERIAL USED The i ta group used the Early to Read series (lA/a Publications. Inc ) The reading 
materials for the control group were referred to as a "basal reading serias supplemented with language 
arts experiences and supplementary reading from co- basal series ' 

TEACHERS No description is available in the reference to indicate the comparability of teachers although 
the author reportr that 1 1 a teachers a :tended a two- day training program 

EVALUATION INSTRUMENTS The California Reading Test In addition, teacher determined in* 
structionai levels were used in the evaluation 
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DUnATtON Of NS STUOY Evaluation instruments were admtntstered in May of the academic school 
year No data is presented indicating the percentage of students who had made the transition to T O 

RCSULTS The 1 1 a group scored higher but not significantly so on the Comprehension and Vocabulary 
sub-tests as well as on the total readmo score on the California Reading Test According to the 
teacher determined instructional levels. 89% of the 1 1 a group were at the second grade reading level or 
above while no students in the control group were rated as performing at this level 

In terms of subjective evaluation, especially with slow students. Herman notes ' there was a success 
factor evident that is not normally found in T 0 programs These children readily worked in the materials 
and With the teacher The attention spait and work habits of the children were excellent Many of the 
former seat work activities used by these teachers when using T O materials gave way to expressive 
work of a more mature nature 

Rather than finding a classroom divided into three reading groups with approximately ^ 3 of the class in 
each group, we were finding from 50 60% of the pupils performing in the first group. 25-30% in the 
middle group and 10 20% in the slowest group Careful evaluation of these groups indicated that they 
were progressing satisfactonly and that, in addition to mastering symbols and sounds, they were 
developing reading habits that enabled them to understand and interpret their reading experiences " 

RCF£R£NCB: Jameson, M C An experimental study of the effects of the initial teaching alphabet on 
reading achievement in the primary grades, with emphasis on first grade A report on a primary reading 
experiment, N D £A Title III No S7S91X Unpublished manuscript, Waterford Township School System, 
f^ntiac. Michigan. June 7. 1965 

STUDSNTS The subiects of the study were 980 first-grade students Final data is presented on 21 1 1 a 
classes and 21 control classes Some evaluation instruments were administered to randomly selected 
groups of 5 children from each class 

M Are filALS USED Not identified in the report 

TEACHERS Comparability of the 21 1 1 a and 21 control group teachers is not indicated 

EVALUATION INSTRUMENTS The Wnting Spelling Test, the Botell Reading Inventory, and a 22 word 
spelling test The Wnting Spelling Test involved asking the children to write on the topic "What I do to 
have fun Wnting time permitted was 6 minutes All instruments appeared to have been scored 
according to T 0 standards however, this is not specifically stated m the report One table is presented 
which shows scores on the Stanford Achievement Test This table indicated that the 1 1 a version of the 
scale was used, and as a result, is not cited in this abstract 

DURATION OF THE STUOY Tests were administered at the end of one academic year At this point the 
author indicates that approximately 85% of the children had made the transition from 1 1 a to T 0 

RESULTS Although average scores are presented for each of the evaluation instruments, statistical 
analysis was not attempted by the author In addition, since sample size and the variability of scores was 
not indicated, the 1 1 a Foundation was not able to perform these analyses General statistical results are 
presented in view of the fact that the number of students in the study was large and some sense of the 
magnitude of the difference may be estimated 

On the WntingSpelling Tests the average number of words used by the it a group was 26 8 as 
compared with 17 6 for the control group The average number of words spelled correctly revealed a 
much smaller difference, being 13 7 for the i ta group and 11 6 for the control group The author made 
special reference to the fact that there was no formal attempt to teach spelling to the i t a groups 

Using random samples of approximately 100 children in each group, the 1 1 a group received a scOre of 
67 2 on the Botell Reading Inventory as compared to 28 2 for the control group. Using the 22-word 
spelling test administered to all children, the 1 1 a classes spelled an average of 15 1 words correctly as 
compared to 1 1 2 for the control group 

The author also reports on the results of the 1 1 a group and three control groups at the end of grade 2 
No data regarding their comparability are presented, however, for two groups each of 1 1 a and T O 
children who took the Gates Advanced Primary Reading Test, the 1 1 a children scored higher on both 
measures of Word Recognition and Paragraph Meaning than their T 0 controls Testing of significance 
was not possible on the basis of data provided, however, comparing Word Recognition scores in one 
school, one 1 1 a class achieved a grade level score of 4 months above its T O control, while in the other 
Q school the i t a class received a score of one year above its T O control Data for Paragraph Meaning for 

ERIC 



these classes sugqested a 5 -month superiority for both i t^'a ^groups over their controls In still a third 
school the Metropolitan Upper Primary Reading Test was administered to second year students Again 
testing for the suji"^«t differences was not possible from data provided m the reference The i ta 

group scored 6 months atjove its T O control in Word Recognition A difference of three months in grade 
level was fojnd for the Word Discrimination sub test and an 8 month difference was found for the 
Reading Meaning sub test In each of these measures the 1 1 a group scored higher than the T 0 



RepettBNCe: KiM.J W. & Hom. CJ i.tm. with e.M.R. Unpublished manuscript Special School District 
of St Louts County, Missoun 1967 

STUDENTS This study was conducted with 38 educable mentally retarded children m St Louis County. 
Missouri Their chronological ages were from 6 to 12 and their I Q S ranged from 50 to 78 Fifteen 
children were m a T O control group and 23 m an 1 1 a group 

MA TSMALS US£D Not indicated m report 

T&ACHCRS The comparability of teachers is not identified in the report 

eVALUATION INSTRUMENTS The Wide Range Achievement Test was used as the dependent variable 
nneasure in the study 

DURATION OF THE STUDY Children were exposed to reading instruction for an 8 month period No 
data IS presented with regard to the percentage of children making the transition to T 0 

RESULTS The authors report that there is a six month gam on the Wide Range Achievement Test for both 
the 1 1 a and the T 0 groups They continue However when the two groups were tested in the Fall of 
1965 after a summer of no instruction the two groups appeared to behave somewhat differently ' The 
authors then present the following tabular data 
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They report that a chi square test of Significance for this distribution falls short of significance at the 5% 
level In view of the very small number of cases with maintained gains of greater than 1 0. the usual 
assumptions of chi square cannot be met when the data is arranged in this form By collapsing the table, it 
iS possible to meet the assumptions of this statistical test Thus, 13 of the control group either 
experienced some loss or gam of no more than 4. while 12 children in the experimental group were m this 
category Gams of 5 or more were found for 2 of the children in the control group, and 11 in the i t a 
experimental group With data arranged this way. the assumptions of chi square are met and the obtained 
value IS 4 79 which is significant beyond the .05 level, indicating a higher proportion of it a taught 
children maintaining thetr gams than was found for the T 0 control group 

The author 's note that. " teachers' observation of both more competency and more interest in reading 
and writing than expected are encouraging outcomes of this work " 
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itBF£RBi^CB: Maxurkiowic^, A J A cowpsnson of i/t/a and T O reading achievement when methodology is 
controlled In A J Maiurkiewicz lEoL iLm. mnd ih& wortd of SngHah^ Hempstead. N Y,: it. a 
Foundation. W66 Pp 289 292 

Maiurkiewici.AJ I TA and TO reading achievement when methodofojy is controlled Thm ttmmdtng 
TMCftAr, May 1966. 19. 8. 606 610 

Mazurkiewici. A J Fim gnd& fmmdmg using madUiQd co^4Mmit mtmis thm imttal tmmching 
mtphmbmt Bethlehem, Pa Lehigh University. Office of Education Cooperative Research Project Number 
2676. 1965 

H/laiurkiewici. AJ A comparison of i/t/a and TO reading achievement when methodology is 
controlled Blmmmnmty EngUsh, October 1966. XLIIL 6. 601 606. 669 

STUDENTS The sample consisted of 819 first-grade children m the Bethlehem. Pa area According to the 
author the 1 1 a sample contained a substantially higher proportion of children from a low socio economic 
status background and. as a result, some of the analyses were based on 11 Spairs of children matched m 
terms of I Q socio economic status sex years expenence m school, all coming from uni imgual 
backgrounds The average 1 Q for the matched groups was approximately 116 

MATEMALS USED The Early to Read series |t/t/a Publications. Inc ) yas used for the it a groups, 
supplemented by the Downing Readers {Initial Teachmg Publishing Co . Ltd I for children who appeared 
to be slow readers The co basal series used the Alice and Jerry books (Row Petersen) while slower 
students in this group used the ABC Language Series (American Book Company) Both groups had 
supplementary readings in an dppropnate alphabet and relatively structured opportunities for writing 

TEACHERS Ail teachers m the ita group had at least one years expenence with ita ita and TO 
teachers were matched in terms of age and experience Both groups attended workshops with 
suggestions on how to use thetr materials most effectively Both groups were supervised at least once a 
week and had an opportunity to consult with members of \he staff Efforts to balance the Hawthorne 
effect for the T 0 teachers involved making a special effort to emphasize the experimental nature of the 
project which suggested a feeling of competition without directly encouraging it, and encouraging 
visitors to the same degree as expenenced in the experimental group According to the author, not only 
the teachers but the children m the control groups were well aware of the experimental nature of the 
protect and seemed to respond to the Hawthorne effect 

EVALUATION INSTRUH9ENTS The Stanford Achievement Test Form X was the pnmary research 
instrument The Gilmore Oral Reading Test, the Gates Word Pronunciation Test, the Karlsen Phonemic 
Word Test and The Phonetically Regular Words Test were administered to sub-samples 

DURATION OF THE STUDY The study covered a period of 140 days At the end of this period 54% of the 
1 1 a children had made the transition to T 0 

RESULTS Complete data was available for only 385 of the 1 1 a children and 345 of the T 0 control group 
The only significant difference in the Stanford Achievement Test indicates that the T O control group 
received a significantly higher score on the Spelling sub test of the Stanford Achievement Test No 
significant differences were observed for Word Reading Paragraph Meaning. Vocabulary or Word Study 
Skills When the data was analyzed separately for the matched groups of 118 students, the advantage in 
spelling for the TO group was maintained but there was a significant difference in the Word Reading 
Sub- test. With the 1 1 a group receiving higher scores No significant differences were found between the 
groups for the sub-sample populations <N«^35 m each group) on any of the measures of oral reading or 
word recognition 

REFERENCE: Maiurkiewicz, A J i t a and T O reading achievement when methodology is controfled • 
extended into second grade ThmRm^iMng TmBChmr, May 1967. 20, 8, 726-729, 

Maiurkiewic^. A J Thm IniUal Tmacking Alphmb&t In Rmmding InMUuetkm. Lehigh University and 
the Bethlehem Area Schools. Pennsylvania. February 1967 

NOT£ The study reportec in the first reference was a continuation into the second grade of a research 
protect abstracted above. The second reference represents a comprehensive final report of the complete 
evaluation-demonstration project conducted jointly by Lehigh University and the Bethlehem Area Schools 
under a grant from the Fund for the Advancement of Bducation 



STUDENTS Data is reported in the first reference for second grade performance levels of 794 children 
O taught with the initial Teaching Alphabet and 471 taught with T O 



MATCRIALS US£D The specific materials used m second grade are not identified; however, m the Second 
reference above, the author notes The curriculum was paced to individual rates of learning so that 
transition from it a to to materials followed the developmental sequence The movement of larger 
segments of the 1964-65 first grade group into higher reader levels was found to have accelerated the 
need for curriculum reform at the second grade level with implications for reform in subsequent years 
Teachers were encouraged to depart from the basal reader program when children began to read or 
complete the 4 1 level materials A movement into literary materials, to the use of such individualized 
reading procedures as My Reading Design or to other individualized reading procedures was encouraged 
to eliminate the necessity for moving constantly to higher reader levels " 

TEACHERS The specific characteristics of the teachers is not Cited, however, the second reference above 
includes a brief note on the preparation of second grade teachers which says m part. Difficulties 
encountered were typicaHy those of teacher adjustment to the higher reading level achievements of the 
ltd group and the advanced level of writing ability The use of a specific cursive writing system was 
introduced with all second grades m February and publisher conducted workshops were established to 
add this element to the curriculum No specific need for such a program, nor for timing the introduction of 
cursive writing was found 

EVALUATION INSTRUMENTS Data is presented with regard to teacher determned instructional levels, 
the Stanford Achievement Test, the Gilmore Oral Reading Test, the Fry Phonetic Words Test. Ihe Gates 
Word Pronunciation Test and a writing sample 

DURATION OF THE STUDY Data is presented foe dependent variable scores obtained at the completion 
of the second grade As of April, of the second grade approximately 98% of the children had completed 
the transition to T 0 

RESULTS Using teacher determined instructional levels for the total sample, the 1 1 a children were rated 
as higher For esiample. 13% of the 1 1 a group was reading at a 4 1 level or higher while only 2% of the 
T O group was at this level At a reader level of 2 1 or lower this was achieved by approximately 12% of 
the « t a group and 22"o of the T O group Using a matched subsample of 101 children from each group, 
approximately 16% of the 1 1 a g'oup vwas reading at a 4 1 level or above with 6% of the control group at 
this level Approximately 5% of the 1 1 a children were at a 2 1 level or below m TO with approximately 
15% of the control group at this level 

On the Stanford Achievement Test no significant differences were found on any of the sub tests when 
the total sample was used When a matched group of 68 children from each group was used the 1 1 a 
group was found to score significantly highe on Spelling and Language sub tests With a matched group 
of 33 children from each group, the 1 1 a group scored significantly higher on the Fry Phonetic Words Test, 
but there was no significant difference on either the Gates Word Pronunciation Test or the Gilmore Oral 
Reading Test sub tests of Rate or Accuracy 

Data w.th regard to the writing samples is presented for matched groups of 68 children The 1 1 a 
children scored significantly higher than the control group on number of running words and number of 
polysyllabic words No significant difference was found on the number of words spelled correctly using 
TO standards 



REFERENCE: McCracken. RA A /wo vear longitudinal study to determine the ability of first grade children 
to learn to read using the Early to Read ita program (An interim report of the first year) In A. J- 
Maiurkie\Afici (£dL l.t.m. mnd thm world of EitaUMh. Hempstead. N Y i t a Foundation, 1966 Pp 
79 90 

STUDENTS In this study 61 first grade children were randomly assigned to either an 1 1 a group (N'=34> or 
a T 0 control group (N=26) Groups were found to be equal in terms of I Q . letter recognition, and a 
pre reading measure In addition to the TO control group, three existing TO classes were used as 
sub- controls m an attempt to control for the Hawthorne effect These latter classes did not know they 
were part of a study while the first T 0 groups did 
MATERIALS USED The 1 1 a group used the Early to Read series (lA/a Publications. Inc ) along with a 
number of specially transliterated materials to supplement the limited number of books available at the 
time of the study The control group used the Gmn basal reading series 
TEACHERS The teachers for the 1 1 a and the T 0 group were assigned randomly According to records 
kept by the teachers. 1 1 a groups spent more time in writing and arithmetic while the T 0 control spent 
more time directly involved in reading 



SVMLUATION INSTRUMSNTS Measures consisted of the Standard Reading inventory and the Stanford 
Achievement Test 

DURATION OF THB STUDY This abstract deals with an interim report which is based on the results 
administered in May of the first academic year No data is provided with regard to the number of students 
who failed to make the transition from 1 1 a to T 0 at the time the instruments wore administered 

ttCSULTS The ita group performed at a significantly higher level than either the control group or the 
sub-controls on the Standard Reading Inventory in terms of the number of words pronounced correctly 
They also achieved significantly higher maximum and minimum instructional levels as determined by the 
Standard Reading inventory The 1 1 a grOup scored significantly higher than both the control group and 
sub controls on the Word Reading sub test of the Stanford AchievementTest However, on Paragraph 
Meaning Vocabulary. Spelling. Word Study and Arithmetic sub tests, while the experimental group 
scored Significantly higher ttian the sub controls they did not score significantly higher than the basic T 0 
control group Tfie author also notes that the control group scored significantly higher than the 
sub controls on these measures 

In lecording the amount of time pupils spent working independently, no significant differences were 
found t>etween the expenmental group and any of the controls 

ii£FeR£MCC: McCracken. RA A fwo year longitudinal study to determine the ability of first grade children 
to learn to read usmg the CmsY^to^R&ml tit la program Unpublished manuscript. Western Washington 
State College. Bellmgham. Washington. 1967 

STUDENTS On a random basis. 34 children were assigned to an 1 1 a dass and 26 to a control group 
These groups were found to be equal m reading readiness. I Q . and ability to recogni2e letters As a 
sub control, th'^ee first grade classes were chosen randomly The sub control was designed tc serve as a 
control for the Hawthorne effect 

MATERIALS USED The 1 1 a group used the Early to Read Series 'i l^a Publications) The control group 
used the Ginn Basal Reading Series 

TEACHERS The two teachers involved were assigned respectively to the 1 1 a or T 0 class On a random 
basis 

EVALUATION/ INSTRUMENTS The Standard Reading Inventory the Gray Oral Reading Test, and the 
Stanford Achievement Test were used as the dependent variable measures 

DURATION OF THE STUDY Data is presented at the end of the first and second year of instruction The 
percentage of children completing the transition to T 0 is not presented 

RESULTS The author reports that the control group spent somewhat more tsme in reading during the first 
year while more time was devoted to writing and arithmetic in the experimental group He attnbutes this 
to differences m methods inherent in the Early to Read and the Ginn Series When times for reading and 
writing were combined, the two groups were considered equal in terms of amount of relevant instruction 

At the end of the first year no significant differences were found With either the Standard Reading 
Inventory or the total score of the Gray Oral Reading Test The author reports that statistical analysis was 
not possible with data obtained from paragraph five of the Gray Test smcr too small a number of students 
reached this level He does note however that fifteen students in the 1 1 a group achieved this level as 
compared with only two m the T 0 gioup. suggesting somewhat superior reading on the part of the 1 1 a 
group At the end of the first year, the 1 1 a group scored significantly higher than the control group on the 
Word Recognition sub- test of the Stanford Achievement Test, but no significant differences were found 
on the other sub-tests The mam control group scored significantly higher than the sub*control group on 
all the SAT sub tests 

At the end of the second year, the 1 1 a group scored significantly higher than the control group on the 
Anthmetic Concepts sub-test of the Stanford Achievement Test, but not higher on sub-tests related to 
reading skills The it a group scored significantly higher than the sub-control groups on Word Meaning. 
Paragraph Meaning. Word Study Skills Language, and Arithmetic Concepts The control group did not 
score higher than the sub-control group on these measures No significant difference was found between 
the experimental and control groups on the Gray Oral Reading Test at the end of second grade 

Using the Standard Reading Inventory, the ita group achieved the highest instructional level The 
difference was significant in companson with the sub-control group, but not the mam control group The 
Q only sub-test on which there was a significant difference between the 1 1 a group and the mam control 



group was the Pronouncing Vocabulary m Isolation Test where the 1 1 a group scored significantly higher 
than the controls 

The author notes There is one difference on the testing between the 1 1 a taught children and the 
control and sub-control group which was noted consistently throughout the two years which is not 
discernible from the test scores achieved The 1 1 a children consistently attenfipted more paragraphs per 
story when reading from the Gray Oral Reading Test and from the Standard Reading inventory even 
though they did not achieve better They seemed to have developed a greater independence or greater 
tolerance of frustration Another way to interpret this would be that they had not been taught to depend 
upon the teacher for assistance m decoding words ' 

The author also reports a sub study added to the mam study First grader teachers in the study again 
taught the first grade In this case however, students were not assigned randomly to the 1 1 a or control 
groups but rather, the judgment of the kindergarten teacher, (the normal practice in the school system 
involved) was used for the assignment of students to classes At the end of the first grade, it was noted 
that the control group scored significantly higher than 1 1 a group on the Word Recognition sub test of the 
Stanford Achievement Test (the reverse of the main study finding) and the control group also scored 
significantly higher in Spelling (there was no significant difference in the mam study) The author 
interprets these latter findings in terms of the Hawthorne effect particularly on the control group teacher 

REFeRSUfCC: Montesi. R L The initial teaching alphabet experin^ent. September 1964 • June t965 
Unpublished manuscnpt. Simsbury Public Schools. Simsbury. Connecticut. August 1965. 

Montesi. R L The initial teaching alphabet experiment, research report No 11 Unpublished manuscnpt. 
Simsbury Public Schools. Simsbury. Connecticut, ^uyust 1966. 

SUBJECTS The subiects were 242 first-grade stu ients in the Simsbury. Connecticut area Students m the 
1 1 a and control groups were matched on age. I Q and reading readiness 

Note This abstract deals with both of the references above The second paper reports on the continued 
progress of children m the first program, and thus, represents a two-year study In addition, it includes 
children who had started the program in September 1965 and one-year data is presented for this group 
Subjects in the first group included 50 children using 1 1 a and 192 m the control group Children were 
matched on age I Q and reading readiness Complete data at the end of the second year was available 
for 44 children m the 1 1 a group and 158 m the control group The second sample included 101 children 
learning to read with 1 1 a and 107 m a T 0 control group Complete data at the end of the first year was 
available for 97 1 1 a children and 103 T 0 children Once again, children were matched on age. reading 
readiness and 1 Q In both studies, children began their reading expenence in the first grade 

MATERIALS USED The ita group used the Early to Read series (lA/a Publications. Inc ) The control 
group used the Ginn Basic Readers and the Laidlaw Readers The 1966 manuscnpt did not list the 
materials used for the children m second grade, nor did it list the reading materials used by the second 
group of the first grade children The 1965 reference indicated that the 1 1 a group used the Early to Read 
series U/i/a Publications Inc ». the control group used the Ginn Basic Readers, and the Laidlaw Readers 
The 1965 reference indicated that the plans for grade two included using the Ginn Basic Reading series 
supplemented by the SRA Reading program and the Scott Foresman individualized reading program 
Spelling materials were to include the Webster spelling books plus individual spelling lists The indication 
m this reference was that the experimental and control groups were to be treated in a similar fashion 

TEACHERS Teachers volunteered for participation in the experiment Those in the 1 1 a group attended a 
four day workshop All teachers were instructed to follow the usual patterns for teaching as closely as 
possible and to devote the usual amount of time to reading activities No reference to comparability of 
teachers was made m the 1966 reference 

EVALUATION INSTRUMENTS The 1965 reference indicated that instruments to be used included the 
Word Study Skills sub-test of the Standford Achievement Tes, the Gates Primary and Advanced Reading 
Tests, the Simsbury Creative Writing Test and the Simsbury llmg Test The 1966 reference indicated 
that the children in the second-grade level would be admmi&ifrred the Word Recognition. Paragraph 
Comprehension. Word Study Skills and Spelling sub-tests of tl.r Stanford Achievement Test. Primary 
Battery II Children who had reached the completion of the Usx grade in this second level were 
administered the Primary 1 Banery of the Stanford Achievement Tesr. Form W and the Spache Diagnostic 
Reading Scales 

DURATION OP THE STUDY The 1965 reference indicates that final measures were taken m April and 
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May of the academic year No data are available concerning the percentage Of students making the 
transition from 1 1 a to T O The 1966 reference suggests that the study was completed m June of 1966 
for both the first and second year children Again no data are available indicating the percentage of 
students who had made the transition to T 0 

tlESUlTS The 1965 reference indicated that the it a group scored significantly higher than the control 
group on the Stufiford Achievement sub test of Word Study Skills Students who had achieved a grade 
level of 3 5 on the Gates Primary Test took the Gates Advdnced lest In this sub group of relatively more 
able students, the ita group scored significantly higher on the Word Recognition sub test and the 
Spelling sub test while the control group scored significantly higher on the Paragraph Reading sub test 
For students whose overall grade level was lower than 3 5 on the Gates Primary Scale, the i ta group 
scored significantly higher on the Word Recognition Sentence Reading and Paragraph Reading sub tests 
The 1 1 a group ^Iso scored significantly higher on the Simsbury Spelling Test 

A writing sample was obtained for a sub group of the population This was scored by the Spache 
rteaiJability Formula and by a creative writing index including relevance, sentence sense, sequence of 
ideas uniqueness and length On these measures of creative wntmg. the 1 1 3 group scored significantly 
higher than the T 0 control group Approximately 37% of the control group reached this criterion level as 
compared with 70"o of the children m the 1 1 a group 

The 1966 reference presented data f^r both the first and second grade children The second grade 
children m the 1 1 a group scored significantly higher on the Stanford Achievement Test sub-tests of Word 
Meaning Word Study Skills and Spelling No significant difference was found on the Paragraph Meaning 
Sub test Children using 1 1 a m the first grade sample scored Significantly higher than the control group 
on the Word Reading sub test of the Stanford Achievement Test No significant difference was found for 
Paragraph Meaning Word Study Skills or Spelling The 1 1 a first grade group scored significantly higher 
than the T O group m oral reading as measured by the Spache Diagnostic Reading Scales 

neFSRCNCE: Monson. H The i;t:a Key and the doors ft unlocks Unpublished manuscnpt. enlarged City 
School District of Newbargh. Newburgh. N Y . 1967 

STUOeiVTS Over 900 children m the Newburgh New York area were involved in the study Slightly over 
600 were m the T Q control group and over 300 were m the 1 1 a group The number of students taking 
each of thf (H»etuU*ti! varialjlf> instruments vanes Tlu* author notes Classes are carefully paired in the 
14 eiementary schools t)f th€? (Jistrict as to teachers pupils etc so as to enable us to conduct a valid 
comparison of the* value of 1 1 a as to all level of pupil activities He also reports thc-^t 1 1 a and T 0 classes 
were comparable m rea^-lmg reddine >s as measured by the Metropolitan Reading Readiness Test 

MA TERIALS USED Not indicated m the report 

TEACHERS Except for the statement that the classes are generally comparable with regard to a number Of 
variables including the teachers the author does not report on their specific training or how they were 
selected for the study In the Results section of his report, however he r.otes that scores on a 
standardized measure of arithmetic were not significantly different between the 1 1 a and the T 0 groups, 
thus lending credence to the comparability of classes 

EVALUATION INSTRUMENTS Appropriate forms of the Stanford Achievement Tests were given at 
both the end of first grade and second grade In addition, the Metropolitan Reading Test was 
administered to second grade children 

DURATION OP THE STUDY As indicated above tests were administered at the end of first grade and 
second grade The author appears to state that 70% of the children had completed the transition in 
second grade although it is not entirely clear whether he is refernng to the first or second grades 

RESULTS The author reports that at the end of first grade the 1 1 a group scored significantly higher on all 
of the sub tests of the Stanford Achievement Tests including Word Reading Paragraph Meaning. 
Vocabulary Spelling and Word Study Skills No significant difference was found on the Arithmetic 
sub test of this instrument At the end of second grade, the 1 1 a group scored significantly higher than the 
T O control on both the Reading and Spelling sub tests of the Metropolitan Reading Tests The results for 
the Stanford Achievement Tests at the end of second grade^indicated that the it a group scored 
Significantly higher on both the Spelling and Word Study Skill sub- tests, but there was no significant 
difference in word meaning and paragraph meaning, science and social studies, language, or either of the 
^ arithmetic subscales dealing with computation and anthmetic concepts In each of the above com- 
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pansons median values were tested for significance, which produced a relatively conservative statistical 
test 

The author also rt.»poris Many of the teachers simply were not prepared for the superior skills of the 
It a pupils In addition ifiyy were faced with usmq or adapting mstiuction material text books m 
particular which were very inadequate for iho levp» of leading and motivation of the maionty of the 1 1 a 
pupils 

IfCfCtfCNCB: Myers, Nancy J A comparison of the achievement of children using traditional orthography 
with that of children using the initial teachntg alphabet in the Greater Johnstown School D'Stnct. grade 
one Unpubli^,hed masters thesis, fndtana Siaie College. 1965 

STUDENTS The study involved 20 P^irs of first grade children matched on the basis of I Q and reading 
readiness All children were tested at tht? tn»ginniiu| of the study and were ranked according to their I Q 
Using this rank order the children in the odd rank positions were assigned to one group those m the even 
rank position were assigned to the other Minor changes were made m order to equate the two groups for 
reading readiness without disturbing the equivalence of mean I Q level 

MATERIALS USBO The 1 1 a group group i»sed the Early to Read senes <i t.a Put>lications Inc ) The T 0 
control group used the Scott. Foresman Sixties Edition 

TEACHERS Two leairhers were involved who the author states were comparable in experience and formal 
education The teacher of the 1 1 a group was the principal investigator of the study 

EVALUATION INSTRUMENT The Gates Primary Reading Scale 

DURATION Of THE STUDY Final tests were administered m May of the academic year The number of 
the students who had made the transition to T 0 is not reported 

RESULTS The 1 1 a group scored signifirantly higher on both the Word Recognition and Paragraph Reading 
Sub tests of the Gates Primary Readmq SraU^ 

The author also subjectively reports the childrer; assumed work ordinanly done in second grade and 
were usually eager to do more the proqrarti si?emed to be a help to children with speech problems 

REFERENCE: Regan Jf An experiments^ study of the effectiveness of the it a method of teaching 
reading in year one Unpublished manuscript. North Syracuse Central Schools. North Syracuse, New 
York 7965 

NOT£ This abstract ts based on preliminary evidence rept rted by Regan in a brief dittoed report A 
more complex report is being prepared 

STUDENTS The study muUnlOd 418 vihiUirt-r. m first gradf* in the North Syr<»cuse Schools Of these 196 
were m tht' 1 1 ^ group and 22? the T 0 « ontrol group Children were selected randomly for each group 

MATERIALS USED Not Sne.ufu^d 

TEACHERS Aucordmg to tfu? ,iuth()r Tejr.hrrs of expenrnental and control group are of comparable 

quality 

EVALUATION INSTRUMENT Tfie L<?e Clark Pnmer and First Reader 
DURATION OF THE STUDY One acarlemu year 

RESULTS The 1 1 a group scored significantly higher than the T 0 control group 

REFERENCE: Regan J P . Regan. F N , & MiHer. R A companson of the achievement of students learning 
to read ^ith the 1 1 a vt/ith students learning to read with traditional orthography A second generation 
study ♦ years one and two longitudinal research Unpublished manuscript. North Syracuse Centra/ 
Schools. North Syracuse. New York. 1967 

NOTE This report is a follow up study of the first year of experience cited above 



STUDENTS Data was avaiiat)ie for .^^54 rhiklren taught with i t a for one year and a control group of 308 
children selected randomly from the student population at large Data for children who had been taught 



With 1 1 a for two years was available for 181 children compared with a control q^oup of 147 The chtidten 
in the North Central SytMusie Schoo/ system m the study w ere a// in ungraded c/asses 

MATBMALS USED Trtc? \ t ^ tjuqht classes used the Early to Read Serfds (i.t/a Publications) while the 
control group used Scott Foresman and Gmn Materials 

TCACHCtfS The authors report that the teachers were equated as closely as possible in experience and 
trairimg and that all attended workshops and m service courses in reading skills 

EVALUATION INSTRUMENTS The Lee Clark Readiness Test Primary and Advanced forms were used 
as measures of reading achievement at the end of first and second grades respectively 

DURATION OF THE STUDY Data is presented at the end of onp year of instruction for one group and at 
the end of two years of instruction for a second The authors report that, at the end of the first year of 
instruction between five and ten per cent of th^ children had failed to make the transition to T 0 They 
report that all the children had made the transition by the end of the second grade 

RESULTS At the end of one year of instruction the 1 1 a group scored significantly higher than the control 
group at the 001 level on the Lee Clark Reading Test The earlier study, reported above, found the 
difference significant at the 01 level at the end of the first year of instruction Two notes in the present 
report ate relevant here The authors report that the T O group mean is the same as the one found m 
1965 1966 classrs and that this would indicate that the T 0 control group chosen is relatively stable 
and probably represents a good sample of firs? grade school population They also note that, while no 
study of the difference between expertenced and inexperienced 1 1 a teachers was conducted, the fact 
that the difference was much greater between i : a and T 0 groups m the second year the study was 
run may indicate that the teachers having ho; ' years experience can do an even better job of teaching 
reading 

After two years of instruction with 1 1 a the authors report a difference Significant at tho 05 level on 
the Lee Clark Reading Test with the 1 1 a children receiving higher scores The authors note here, 
however that One difficulty was that the test used does not measure high enough grade level to test 
these children adequately Since ihib tes^ 'S intended to measure adequately from 1 5 to 2 5 and a large 
percentci'je of children scored 3 0 to 3 5 plus the test did not measure the entire spread of scores for both 
groups 

Additional data presented include the percentage of children who had completed the first six levels of 
the ungraded curriculum At the end of first grade 20% of the 1 1 a ^roup had failed to complete the 
program while eO^'o of the control yroup failed to n^<?eT the criteria At the end of the second year of 
instruction 5% of the » t a group and 20% of the control group had failed to achieve this level 

The authors also report that the amount of written work done by the 1 1 a children is about double that 
of Similar children m T 0 classes and Teachers reported that the quality was much higher than they had 
previously experienced with other classes of ine same grade The interest in reading and writing seems to 
continue into the set:ond year In addition they note One of the factors m the creative writing of the 
1 1 a groups is that the written vocat>ulary ie«^el is about 10 times as high as the T 0 groups ' With regard 
to spellmg the authors note The teachers have not indicated any difference in spelling other than the 
child attempts to write more difficult words than he would normally write 

As a final note the authors report There do not seem to be any important problems m the program 
When a child m 1 1 a leaves the district he is abruptly transitioned by the classroom teacher or the reading 
teacher by providing simple T 0 materials This has not been a difficult task 

REFERENCE: Sandet. Lenore. Alpert. H . & Tanyzer. HJ A companson between the oral and written 
responses of first-grade children mita and T O classes (U SOE No 7 82 20 J InJR Block (Cdh /.f . 
ms m Imngumge mris itmdtum. Hempstead, NY it a Foundation, 1968 

PURPOSE Study of the effects of 1 1 a upon children s language performances as measured through oral 
and written samples 

STUDENTS A total of 96 children taught with the mitial teaching alphabet and 101 taught with traditional 
orthography from first grade classes m Nassau County. Long Island Two classes (one 1 1 a . and one T 0 ) 
were selected randomly from each of four participating school systems 

MATERIALS USED The authors do not identify the text materials used However, in a number of other 
papers by the same authors using similar groups of children. 1 1 a classes used the Early to Read Series 
liA/a Publications. Inc ). supplemented with library books from English and American companies, while 



the T 0 classes tvpically used a variety of different methods •ncludmq basal and multi basal approaches, 
as dii:tiit(»d t)v th»» ( (invtMitions m each participattnq school system 

TEACHERS The uuttturs note ih.n teachers m eacti of the classes were considered comparable m 
competency as determined by Xhe locjl school prmcipal lUid all classes were all heterocieneonsly grouped 

EVALUATION INSTRUMENTS Acrordmq to the authors The data gathered incU ded one oral 
response and one written responst* for eai ti pupil in th»» study for each of three stimuli Vhe oral stimuli 
were administered by a research assistant on one to one basis with the pupil and the responsa was 
recorded on tape Each writing stimulus was adnimtstered as a whole class activity The written samples 
were gathered on thret* consecu? ve school days Half of the children received the stimulus and responded 
m writing first thei. later were asked to make an oral response to the same stimulus In the other half of 
the sample the oral response preceded the written response Three stimuli were used in order to provide 
maximum opportunity for trie youngsfer to react and respond on the basis of h^s experience and ability 
The stimuli were designed to eiicrt H) the child s description of a guen object How would you describe? cr 
tell at)0ui a car to a fnend who never saw one? (2» the child s relating of a given experience TeU me 
about a game yOu like to play (3» the child s description of an emotional reaction to a given experience 
The f.rst day you went to school was a special day Can you tell me how you felt that day^ Each of the 
respot^ses werf» scored in terms of number of runnmg words number of different words, and number of 
thought uniiv* A ifiought unit was defined as a simple sentence or its equivalent 

DURATION OF THE STUDY The authors do not mncate the point at which testing occurred during first 
grade nor do thoy indicate the percentage of students who had made the transition to T 0 at the time of 
testing 

RESULTS The authors report that f-ota for the written sample indicated that the ita children wrote 
s-gnifrcantly more words a significantly greater number of different words and used a significantly 
greater number of thought units than the TO control group With the oral language measure, the tta 
children used a significantly greatei number of different words and a greater number of thought units 
than the ' O children but there was no significant difference between the groups in the number of 
running words In general the differences between the ita and TO children were much greater for 
written language samples than for the oral language samples 

When a separate analysis of the written data was performed controlling for o.al language ability, the 
1 1 a children still scored significantly higher on all three measures of written langu<:ge than did the TO 
control group 

REFERENCE: Shapiro, B J ,&WtHford.R E fta kmdergarten or first graded In J R Block (Ed LLt.amsm 
Imngamgrn mns meiiium, Hempstead, NY tta Four}datior}. 1968 

PURPOSE A comparison of the relative effectiveness of beginning formal reading instrc. * in m it a in 
kindergarten versus first giade 

STUDENTS Final data was available for a total of 193 children who began formal reading instruction in 
1 1 a in kindergarten a»*d a control group of 185 who began formal reading instruction in 1 1 a m first grade 
Children were generally from the Cleveland Ohio a;ea 1 1 a and T 0 groups were approximately equal m 
10 (mean I L for each group llOl 

MATERIALS USED All children used the Earfy to ReadSenes it/X/a Publications. Inc ) supplemented with 
special materials prepared by the Educational Research Council of Greater Cleveland After transition, 
children continued with the Scott Foresman basal readers 

TEACHERS All teachers attended three workshops and m service training sessions In addition, they 
received consultative help from staff members of the Educational Research Council of Greater Cleveland 

EVALUATION INSTRUMENTS The Stanford Achievement Tesi Primary 1 and II 

DURATION OF THE STUDY Data was collected at the end of both first and second grade At the end of 
first grade the authors report that eight per cent of the children who had begun formal reading instruction 
in first grade had completed the transition Nine per cent of the group who began formal reading 
instruction m kindergarten completed the transition at the end of their first grade The authors also report 
that, by the middle of the second grade almost all children had completed the transition from 1 1 a to T 0 

RESULTS The authors present data using the statistical technique of analysis of covariance controlling the 



factors of I Q . teacher experience, and time spent in language arts activities At the end of the first grade, 
children who beyan formal reading instruction in kindergarten scored siqnific^ntly higher on the Stanford 
Achievement tests sub tests of Word Recognition. Paragraph jv?eaning. Spelhng and Word Study Skills 
than children who began formal reading instruction in first grade There was no significant difference 
t)etween the two groups on the Vocabulary sub test At the end of second grade, children who began 
reading instruction m kindergarten scored significantly higher on all sub tests of the Stanford Achieve- 
ment test (including Vocabulary) than children who began their formal redding instruction in first grade 

REFERENCE Shohen, SS The effectiveness of teaching beginning reading with the initiai teaching 
alphabet Unpublished manuscnpt, Freeport Public Schools, Freeport. N Y .January 1967 

STUDENTS Nine hundred twenty three children in the Freeport. Long Island. School Svstem were used in 
the study Four hundred sixty two children were m the TO group and 461 in the it a Groups were 
reported to be equal m terms of age sex and racial distribution 

MATERIALS The i » a materials were not identified m the report The author indicates that a variety of T O 
reading series was used as a function of the particular schools involved These mcluded those published 
by Harper & Row Scott Foresman Holt. Rinehart & Winston and Gmn 

TEACHERS Teacher assignments by training were not discussed although it appears that the ita 
teachers were more experienced than the T O teachers 

EVALUATION INSTRUMENT The Stanford Achievement Test was used as the dependent variable 
measure 

DURATION OF THE STUDY The dependent vanable measure was administered at the end of the second 
grade The author notes During first grade many children made a natural transition to traditional 
orthography it o \ By the end of the second grade, however, all children were reading t o either as a result of 
making the transition naturally or in some cases as a result of an arbitrary change over by their teachers 

RESULTS No significant differences were obtained m comparing the 1 1 a and T 0 children on the Stanford 
Achievement Test sub tests of Paragraph Meaning or Spelling 

The author reports the response o? 46 teachers to the question Should Freeport continue the ita 
program next yoar^ Fifty percent of the grcup replied yes 4V'o no and 9'^'(. undecided He cites the 
major reasons for the recommendation? to discoritmue the program as (1) over- dependency on 
mounding out approach to word recognition (2) sound discrimination cifficult for slow learners. (3) 
poor fluency children tend to read orally word by word <4) basic reader stones beyond sophistication and 
concept developrnen? of first graders (5) more problems created for transient children. (6) negative 
influence on T O spelling nerd to unlearn 1 1 a for T 0 The major reasons for continuing 1 1 a were (1) 
consistency of medium <2) more and l)f>tter creative writing. (3) improved word attack skills. (4) more 
interesting stones m basic reader (5) increased independent reading. (6) greater confidence 



REFERENCE: Sloan. CA A comparative study of matched pairs, ita TO ^ in beginning reading 
instruction Unpublished manuscript. Boaid of Education of the Owatonna, Minnesota Public School 

System. Owatonna. Minn . 1966 

STUDENTS In this study 36 students were matched m terms of sex I 0 . and reading readiness Subjects 
were selected from 2 schools in Owatonna Minnesota Children began reading instruction m the second 
semester of rhe kindergarten year and continued through the first grade 

MATERIALS USED Materials for the 1 1 a population were not identified Superior and average children in 
the T 0 groups used reading materials published by Gmn and Company The slower TO students used 
the Getting Ready to Read matenals (Houghton-Mifflin) 

TEACHERS The author reports that teachers m the two groups were comparable havmg had at least 5 
years of teachmc^ experience All teachers received m service training and consultant service was made 
available most generously to both groups of teachers ' 

EVALUATION INSTRUMENTS The Metropolitan Achievement Test 



DUftATION OF THE STUDY The study covered approximately a 14-month penod No data is cited with 
regard to the percentage of students m the 1 1 a group who had made the transition at the end of thts 
period 

RESULTS The ita group scored significantly higher than its TO control in the Word Knowledge. Word 
Dtscrtmtnation. and Reading Comprehension sub tests The author also observes that wnile the sample ts 
small there seemed to oe a sex difference m favor of boys on each of the sub tests 

REFCR£MC£S.^ Stewart, Rebecca Two years with i t a • an mtenm report of the Bethlehem-Lehigh 

research protect In A J Maiurhcwtcz (EdL Ltm. mod th0 worM of English, Hempstead. N Y i t a 

Foundation, 1966 Pp 121124 

Stewart. Rebecca, ita after two years Elmtnmntmy English, November 1965, pp 660 665 
lyiaiurkiewiCt, AJ A comparison of ita and TO reading, writing, and spelling achievement when 

methodology is controlled In A J Maiurhewicz (Edi. i.ts. mndl tho wwltS of English, Hempstead. 

NY Ita Foundation, 1966 Pp 59 65 

STUDENTS The initial groups consisted of over 450 children in the 1 1 a group and 875 in the T 0 control 
group All children were from the Bethlehem Peiinsylvanid area and all were involved in the 1 1 a 
program for two years In view of the fact that the fta group had a higher proportion of luwer 
SOCIO economic status children, matched groups of 196 children were used from some of the analyses 
Groups were matched to tA^ithm one point in I Q sex and socio economic status 

MATERIALS USED The ita groups used the Farly to Read seueh U/X/a Publications. Inc ) The TO 
control group received instruction in a language arts centered co basal reading program 

TEACHERS Teachers for the two groups were considered comparable m terms of such factors as age and 
training and experience in teaching 

EVALUATION INSTRUMENTS Several evaluation instruments were used :ncluding teacher determined 
instructional levels, the California Reading Test and a statistical analysis of writing samples 

DURATION OF THE STUDY Most measures were obtained m May of the second year of reading 
instruction At this point, approximately 95% ot the 1 1 a group had made the transition to T O 

RESULTS At the end of the first year teacher detf»rmined instructional leveb indicated that almost 75% of 
the i t a group wds reading at the second grade level or above, hile only 6% of the control group was 
reading at this level At the ^ame time however, no significant difference was observed between the 
groups on the Upper qr Lower Primary scales of the California Reading Test When matched groups ot 
196 students were compared however the Vocabulary sub-scale of the Upper Primary Caiiforma Reading 
Test showed a significant difference m favor of the 1 1 a reading group, whtle the Comprehension sub*test 
revealed no significant difference 

At the end of the second year teacher determined instructional levels indicated that over 26% of the 
1 1 d group were reading in T 0 at a reader level graded as 3-2 or higher, while no children in the control 
group were reading at this level Using the total group for the California Readcng Test no significant 
differences were obtained on either the Vocabulary or Comprehension measures, but the ita group 
scored Significantly higher on the Stanford Achievement Test Spe!:mg sub test When the matched 
groups of 196 students were used the 1 1 a group scored significantly higher on the Vocabulary sub-test 
of the California Reading Test No significant difference was found using the Comprehension sub test 
With the matched groups, the Significantly higher score for the 1 1 a children on the Stanford Achievement 
Test Spelling sub- test was maintained 

In addition to these results, writing samples were obtained for a sub-sample of 144 of the 
matched-pairs group These samples were analyzed according to a number of cntena No significant 
differences were found between the groups in the use of correct punctuaticn The T 0 group received a 
higher score on a measure of ability to use capitals than the 1 1 a group The 1 1 a group received higher 
scores m terms of number of running words, number of polysyllabic words, and spelling 

In addition to the objective data. Stewart reports. ' 1 1 a provided a learning environment wh«ch made 
observable differed, m reading achievement, in independent learning in motivation, m perseverance, 
in the ability to observe, and. m the ability to write 
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R£Fe/teMCBS: Tanyzer. HJ Effectiveness of three different basal reading systems on first grade reading 
achievement In A J Maiurkiewicz (Ed J. mnd thm waM of £t9glish, Hempstead. N Y,: i t. a. 
Foundation. 1966 Pp 273 279 

Tanyier. HJ . & Alpert. H Three different basal reading systems and first graie reading achievement 
Th& etmmding Tmmclmt. nUay. 1966. 19. 8. 636-642 

Tanyzer. HJ.. St Alpert. H Effectiveness of three different basal reading systems on fist grade reading 
achievement. Hempstead. N Y Hofstra University, Cooperative Research Project No 2720. 1965 

STUDBNTS Tanyzer used 643 ftrst grade students m three different Long Island Communities Com- 
munities were considered approximately equal m terms of the intelligence levels of the first-grade 
population mean family income, the entrance age to grade one. and the average reading achivement level 
at the end of grade one Pre tests of reading readiness of the children indicated that those m the 
community using the Lippincott series in T 0 scored considerably higher than either the 1 1 a group or the 
other T 0 control group 

MATERIALSUSED Theita group used the fa/Zyfo/^eac/ series OA/a Publications. Inc ) Th^bTO control 
group used the Scott. Foresman series and the third group used a phonetxcally-oriented approach 
published by Lippmcott 

TEACHERS Teachers volunteered to p^^rticipate m the study within their own communities except in the 
case of the community using the phonically-onemed TO series where all first grade classrooms were 
used Each teacher attended a three day workshop emphasizing the reading technique they were to use 
They were observed throughout the study to insure that experimental procedures were being followed 
Each teacher also kept a log of Teachm.j experience In general, these logs indicated the experience was 
quite comparable with the exception of the phonically oriented approach in which the teachers spent 
somewhat less time m teaching reading than those teaching the other two groups Teachers in the three 
groups were not completely comparaole TSie authors report that the teachers in the 1 1 a group tended to 
be younger with less teaching experience than either of the two T 0 control groups 

EVALUATiON INSTRUMENTS The Stanford Achievement Te<^( was the basic instrument In addition 
random sub samples of children took the Gates Word Pronunciation Test, the Karlsen Phonemic Word 
Test, the Phonetically Regular Words Oral Reading Test and the Gilmore Oral Reading Test 

DURATION OF THE STUDY Final measures of the study were taken after 140 days of instruction At this 
point, app'^oximately 80% of the 1 1 a group had made the transition to T O 

RESULTS Generally, the ita and the phonetically-onented TO groups scored significantly higher in 
reading achievement measures than did the Scott. Foresman "eclectic approach The pho- 
netically- oriented approach m T 0 produced significantly higher scoret on both the Vocabulary and 
Spelling sub tests than either the ita group or the other TO control group Both the ita and the 
phonetically-onented T 0 approach produced significantly higher scores on the word pronunciation tests 
No significant difference was indicated in Reading Rate as measured by the Gilmore Oral Reading Scale, 
but the 1 1 a group scored significantly higher than the other groups on the Accuracy sub- test of this scale 
According to Tanyzer. a comparison of written compositions produced by the three groups indicated 
that 1 1 a children tended to vvnte earlier in the school year and more frequently and easily than children in 
either of the TO programs He notes. The teachers using ita reported that their children produced 
more stories usmg a greater variety of sentence patterns and wrote more spontaneously than the children 
they had taught m previous years in a reading program using conventional orthography " 

REFERENCE: Tanyzer. HJ . Alpert. H . & Sandel. Lenore. Beginning reading - effectiveness of different 
media Mineola. N. Nassau School Development Council. 196S. 

Note This is an abstract of a report of the results at the end of the first year of a study concerned with 
both kindergarten and first-grade children. 

STUDENTS Students at each of the two academic levels (kindergarten and grade one) were randomly 
assigned to either TO or 1 1 a classes Final data was available for 570 kindergarten children using 1 1 a 
and 435 first-grade children in the 1 1 a classes The control group at the kindergarten level included 
children and the first-graie group 406 

MATERIALSUSED All 1 1 a groups used the Early to- Read series U/t/a Publications. Inc ) The T 0 groups 
Q used a variety of techniques depending upon what was conventionally used in the school system (Eleven 
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independent school systems were involved I p^. . ^ , . 

TBACHCRS All teai hf?rs attended a three day workshop designed to provide a iheorette'al basis and 
practical applicatioiv of approved methods of teaching reading in T 0 and ita* Teachers in the 
experimental and control groups were matched »n terms of years teaching experience, level of formal 
training and their principals evaluation of their competence All teachers volunteered for the study 

BVALUATION INSTRUMENT The Stanford Achievement Test In addition parental attitudes and 
teacher attitudes were measured via a questionnaire 

DURATION OF THE STUDY The study was designed as a two-year program for the kindergarten 
children with the first grade childien providing data with regard to what might be expected with only one 
year of reading instruction Results m this report are not presented separately for first-grade and 
kmdergaiten children and represent the administration of the final measure during May of thf^ first 
academic year According to ine authors only about 50% of the children had made the transition to T 0 

RESULTS The results of this stuiy were analyzed from a slightly different statistical base than most of the 
other results cited in this series of abstracts In this case, children were not considered to be independent 
observations As a result total classes were used as the unit of observation Despite this assumption, data 
from each class was used three times m each companson since the results were analyzed for three I Q 
levels for each class As a result although the class was considered the independent unit, it was not 
consistently used as such in the analysis Thus, although 2.000 children were used in this study, it was 
considered that the number of observations was actually 34 (17 1 1 a classes and 17 controls) However, 
the picture is further complicated by using the data for each ciass three times, thus suggesting a base 
rnimber of 102 It is difficult to say how these procedures nay have affected the statistical analyses 
However the authors report that there were no significant differences between the i t a and control 
groups on the Word Reading. Paragraph Meening. Vocabulary, and Word Study sub*tests of the Stanford 
Achievement Tests although m most cases for most I Q levels, the 1 1 a group scored somewhat higher 
than the T O control For all I Q levels the T 0 control groups scored significantly higher on the SpoHing 
sub test than the 1 1 a groups 

The data based on the teacher questionnaire involved a small number of cases It indicated a fairly high 
general acceptance of 1 1 a . but not without some reservations The results from the questionnaire 
dtstnbuted to the parents were based on almost 100% of the 1 1 a groups and represented a very iarge 
number of observations Typical items in the questionnaire included such items as. "Do you feel your child 
reads better than if he had been taught by a regular alphabet? " Does the child pick up books voluntarily 
at home and derive pleasure from reading? Does he voluntanly write at home? Do you feel he has 
had a happy expenence learning the it a ? and If you had a second child entering first grade and a 
choice of alphabets, would you want him to be m the it a class? ' Between 80-90% of the parents 
endorsed each of these items 



REFERENCE: Tanyzer. HJ. Alpert. H . ana SandeL Lenore Bmgiiming RmMding - Thm EfRnMymnmrn of 

lt.m. mndT.O. Hofstra University. Hempstead. New York 1966 

STUDENTS One thousand two hundred eighty eight children from 11 different school systems on Long 
Island were used m the study Seven hundred eight children were taught with 1 1 a and a control group of 
580 were taught in T O Of the 708 1 1 a children. 410 began reading instruction m kindergarten and 298 
began m first grade Of the 580 T 0 children. 332 began reading instruction m kindergarten and 248 tn 
first grade 1 1 a and T 0 groups had the same sex distribution and were ludged to be approximately equ^l 
in I Q and reading readiness through the use of standardized measures The last two factors were 
statistically controlled through the use of analysis of co-vanance The socio-economic status of the 
childien was ludged to be approximately equal, but there was a sitghtiy higher proportion of upper 
SOCIO econo mi*: status families included m the children who were studied for two years 

MATERIALS USED The 1 1 a group used the Early to Read Series (lA/a Publications. Inc ) In addition to 
this series, the authors report that approximately 75 Bntish and American library books, plus a number of 
juvenile books transliterated by the Hofstra University staff, were used for supplemental reading T 0 
materials and methods varied according to the local school system preference, but represented the most 
popular series used m this country 



TEACHERS All teachers for the study were volunteers who did not know whether or not they would be 



assigned ita or T 0 groups They were matched for number of years of teaching experience level of 
training, and principals evaluation of competence While all teachers were assigned randomly to i ta or 
TO classes subsequent comparison showed slight differences such that teachers in the TO classes 
tended .o be somewhat older and slightly more experienced than the i ta teachers All teachers were 
provided with 3 day workshops reinforcing the basic methods of teaching the particular medium they 
were to use m the study Kindergarten teachers v^ere instructed to follow normal reading readiness 
programs from September throuqh Janiiarv 

EVALUATION INSTRUMENTS At the end of first grade the Stanford Achievement Test Primary I was 
used at the end of second grade the Stanford Achievement Test Primary II In addition. teac*^er 
determined instructional 'evels were used Further a questionnaire was distributed to parents, teachers, 
administrators and supervisors 

DURATION OF THE STUDY Kindergarten children were tested at the end of first grade Additioncil tests 
were administered at the end of second grade At the end of first grade slightly over 50% of the ciiildren 
had made the transition to T 0 For the children tested at the end of the second grade, the authors report 
that almost all the children had completed the transition 

RESULTS The attitude questionnaire distributed to the parents suggested very favorable attitudes toward 
1 1 a Similar results were found for the teachers as well as for the administrators and supervisors 

With regard to teacher determined instructional levels at the end of second grade. 61% of the i ta 
group wero reading at a grade level of 2 2 or higher as compared with 29% of the T 0 group Further. 
39%were reading at a grade level of 3 1 or higher as compared with 11% of the control group The authors 
also report that 5% of both groups were reading m the first half of the fourth grade level 

A large number of comparisons was made using the Stanford Achivement Test In addition to the 
various suh tests, the authors used a composite score of Word Recognition. Paragraph Meaning and 
Word Study Skills to provide a more reliable overall index of reading ability In addition to this composite 
score separate analyses were made for each sub- test 

In comparing children who were taught to read in kindergarten when tested at the end of first grade. 
1 1 a taught children scored significantly higher than the control group on the composite score In 
addition they scored higher in both Word Reading and Word Study SkiIIs. but there was no significant 
difference for Paragraph Meaning At the end of first grade. TO taught children scored significantly 
higher than the 1 1 a group on the Spelling sub test 

Using data at the end of first grade 1 1 a children who began reading instruction in kindergarten were 
compared with those who began m first grade Those who began in first grade scored significantly higher 
on the composite score of the SAT but not higher on the individual sub* tests Comparable comparisons 
were made for T 0 taught children Her2 again, it was found the children who began reading instruction 
in first grade m T 0 scored significantly higher at the end of first grade on the SAT composite score than 
children who began training m reading m T 0 at the kindergarten level 

Additional comparisons were made between children who received 1 1 a instruction in kindergarten 
versus children who were taught with T O but whose reading instruction began in the first grade Here 
the composite SAT score was higher for the children in the TO group, although the word recognition 
sub test was higher for the i ta taught children Once again at the end of first grade Spelling sub-test 
scores were higher for the T 0 group Still another comparison was made between children taught to 
read in kindergarten with T 0 versus children who began reading instruction in first grade using 1 1 a The 
Composite SAT score was highest for the 1 1 a tarjght children as were the Word Recognition and Word 
Study Skills sub tests No significant difference was found in Paragraph Meaning Again at the end of first 
year the Spelling sub test scores were higher for the TO control group According to the authors, the 
data S'lggests that there is no particular advantage in starting reading instruction with either Tiedtum m 
kindergarten and m fact that the e may be good reason not to do so 

The Sat Primary II tests were administered at the end of second grade when all children had been 
receiving reading instruction in the appropnate medium for two years As noted earlier, almost all the 
1 1 a taught children had made the transition at the end of second grade The authors report the 
composite score was Siqmficantly higher for the ita taught children as were the sub tests of Word 
Reading and Word Study Skills Once agam. no significant difference was found between the i ta and 
T O control groups on the Paragraph Meaning sub scale At the end of second grade, however, the 
1 1 a taugnt children scored significantly higher on the Spelling sub test than the TO group The authors 
note that this is exactly the reverse of the finding at the end of first grade when the TO group scored 
significantly higher in Spelling 

In an attempt to investigate the relative effectiveness of 1 1 a for different I 0 levels, children were 
' - divided into three equal groups according to I Q scores Similar patterns of significant differences were 
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found regardless of whether the children were m high, medium, or low I Q groups, and the authors 
conclude that. ' children instructed in the Initial Teaching Alphabet were significantly better in word 
recognition and word analysts at all levels of intelligence Thus, it would not appear that intelligence 
should be a major determinant in deciding upon the medium of instruction for a child in beginning 
reading " 

RBFEIiBMCe: Tanyzer. HJ. Aipert H . A Sandel. Lenore The effects of transition from i t, a to TO, on 
reading and speffing acftievement. In J R Block {Edh ms m Imngumgm mrts mmdium. Hempstead. 
N Y i t a Foundation. 1968 

PURPOSE A study of factors associated with transition from 1 1 a to T 0 

STUDENTS A total of 104 children in four classes selected randomly from schools m Nassau County Long 
Island All participating schools were using 1 1 a for the first time 

MATERIALS USED All children in the study used the Early to- Read Series OA/a Publication^ Inc). 
Supplemented by approximately 75 library books from G B and the U S 

TEACHERS All teachers were experienced m the use of traditional orthography for teaching of beginning 
reading, but not m 1 1 a All attended a three day vyorkshop 

INSTRUMENTS USED The Stanford Achievement Test represented the primary evaluation instrument 
One-half of the group received the test printed in 1 1 a first, followed by the TO form of the same 
instrument In the other half of the sample the procedure was reversed with the TO form administered 
first This procedure was used to control for the possibility of a practice effect involved in taking alternate 
forms of the same instrument 

DURATION OF THE STUDY For purpose of the study, transition* was defined as the point at which the 
children completed Book 7 of the Early to Read Series The precise length of time for the study varied since 
the authors identified three different transition groups The first group included those who had made the 
transition between May and June of 1965 (N=63) The second group included those children who made the 
transition between October and November of 1965 (N=16) The final group included those making the 
transition between January and March 1966 in second grade (N=^25) 

RESULTS The authors report that tn general, high I Q students were the first to make the transition When 
1 1 a and T 0 versions of the same test were compared separately for each transition group, no significant 
difference was found for the sub tests of Paragraph Meaning or Spelling For the group making the 
transition first, the 1 1 a score was signi^cantly higher on the Word Recognition and Word Study Skills 
Sub tests than the TO score For the second group to make the transition, there was no significant 
difference m the 1 1 a versus the T O f :)rm for Word Recognition, but the children scored significantly 
higher on the T O forms on the sub* tests of Paragraph Meaning Spelling and Word Study Skills than they 
did on the 1 1 a version of the same ins*rument Finally, the slowest group to make the transition showed 
no significant difference between scores on the ita and TO forms of the same instrument for the 
sub tests of Paragraph Meaning. Spel'ing and Word Recognition, out their 1 1 a scores were significantly 
higher than their T O scores for the M^Jord Study Skills sub test Combining all three transition groups, it 
was found that there was no significant difference in either Spelling or Word Recognition when i t a and 
T 0 scores on the same instrument were compared However, there was a significant difference in scores 
on the Word Study Skills sub test wi^ h 1 1 a scores higher than T 0 scores, and a significant difference on 
*he Paragraph Meaning sub' test witn T 0 test scores being higher than 1 1 a test scores 

The authors conclude. "The results suggest that children who spend a longer time in the i t a program 
and thus transfer at a later time, ate just as successful in making the transition as children who make an 
early transition in first grade ' 

REFERENCE: Wapner. I. Tfie init al teaching alphabet in a non-experimental setting: a preliminary report. 
Unpublished manuscript. Lomfioc Unified School District. Lompoc. Calif . 1967 

STUDENTS Parents of children entering first grade in the Lompoc California School System were 
canvassed and given an option of placing their children in an 1 1 a program to begin in the Fall The 
program had been used on an experimental basis in the community in two classrooms during the previous 
year Fifty one percent of the parents indicated they wanted their children in the 1 1 a classes Almost 



1 300 students partictpated m the study Finaf data is presented for 665 children in the T 0 control group 
and 347 children m the 1 1 a group (see evaluation instruments below) 

MA TERIALS USED Not idttnt^f .ed 

TEACHERS The nature of training of the teachers and thetr assignment to classes is not specified in the 
paper 

EVALUATION INSTRUMENTS the author reports that the State Legislature in California has 
mandated the use of a single instrument throughtout the state This study used "A State published 
edition of Stanford Achievement Test Primary Form 1 This edition contained only test sections related to 
reading The procedure for the administration of the tests in this study was somewhat unusual The 
author reports that a random sample of one half of the ita group was administered the Stanford 
Achievement Test in TO while the other half was administered the same instrument m i ta Ten days 
later the procedure was reversed i e the group receiving the test in T 0 took the same forrti in 1 1 a . ;he 
group receiving the test m 1 1 a took the T 0 version first Final data in the paper reported in this abstract 
IS based only on those who took the T 0 version first Thus, there is reduction m sample size from over 
600 ita children to only 347 the author noted. We have found that children who took the ita 
Transliteration first performed significantly better on the T 0 version ten days later ' Final criteria data is 
not reported for this group 

DURATION OF THE STUDY The report deals with testing at the end of the first grade No data is 
presented with regard to the percentage of 1 1 a children who had made the transition to T 0 

RESULTS The author reports that the 1 1 a group performed significantly higher than the T O control group 
on all of the sub tests used This included Word Meaning Paragraph Meaning. Total Reading (a summary of 
the first two sub tests) Vocabulary and Word Study Skills 

REFERENCE: Wfffford, RE , & Shaptro. BJ The effect of three different methods of transition on tested 
reading achievement In JR Block (Ed). Ltm. ss a langumgB sris mettium. Hempstead. N Y.: it a 
Foundation. 1968 

PURPOSE A study of three different methods of achieving transition from ita to T 0 

STUDENTS Twelve classes of first grade children participated in the study on a voluntary basis Each was 
randomly assigned to one of three different methods of transition The criteria for inclusion m the study 
included the fact that none of the children m the dass had made the transition to T O prior to the study, 
that none of the children were beyond that point in Book 6 of the Early to Read Series (lA/a Publications. 
Inc } where the transition training begins and that none of the children had been exposed to any form of 
formal transition instruction 

MATERIALS USED One of the three transition arO:ips used the Early to Read Series (lA/a Publications. 
Inc ) and continued with it through Book 7 The second control group used the same reader series, 
supplemented by the ita Language Arts Transition Program (Educational Research Council of Greater 
Cleveland) which is described by the authors as including 85 instructional units The authors do not 
indicate the pomt at which this group abandoned the Early to Rt*ad Series, although it appears that the 
Language Arts Transitional materials were introduced after Book 5 of the Early to-Read Series The third 
group also used the Early to Read Series and abandoned it at the end of Book 5. thus making what the 
authors refer to as an abrupt transition This latter procedure is comparable to the most common 
practice m Great Britain (i e . no formal transition instruction) 

TEACHERS Teachers attended an in-service workshop for purposes of explanation of the particular 
program of transition they were to follow No other data with regard to the comparability of teachers is 
presented 

EVALUATION INSTRUMENTS The Stanford Achievement Test Primary II was the major evaluation 
instrument used Three different forms were presented in TO Form W was administered in September 
1966 before transition occurred Form Y was administered m January 1967 when most of the children 
had completed Book 7 of the Early to Read Series Form X was administered in March of 1967 when 
most of the children had completed the ita Language Arts Transitional Program All three forms were 
administered to all three groups of students 



DURATION OF THE STUDY Final testing occurred in March 1967 or approximately halfway through the 
O second year of formal reading instruction 



ltfS(/£7S Results are a^alv^ed using analysis of co variance Controlling for the ita reading level as 
measured in September 1966 Computations are based upon data collected in the final testing period 
(March 1967) after all groups had completed transition According to the authors, the group using the 
/ 1 a Language Arts Transitional Program scored significantly higher than each of the other groups 
on subtests measuring Word Meaning. Spelling. Word Study Skills.and Language, (with the single 
exception of the fact that the group using the abrupt transition approach did not score significantly 
different from the language arts transition group in Spelling) 

In general there were no significant differences between the other groups, vuith the single exception of 
the fact that the group using the complete Early to Read series did score significonlly higher than the 
group abandoning the series at the end of Book 5 on the Language sub test 

No statistical analysis is presented for the data obtained in January 1967 when the group using the 
total Early to-Read Series completed its series, but the Language Arts Transition group had not At this 
time, however the data indicates that the ita Language Arts Transition Program group scored higher on 
all of the measures than either of the other two groups 
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